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Selected Internet Resources
FEDERAL

U.S. Department of Education NCLB Web Site

http://www.ed.gov/nclb/landing.jhtml
This page links to information that can help educators, parents, and communities understand and prepare for the implications of NCLB.

STATE

California Department of Education (CDE)

http://www.cde.ca.gov/
This page links to information for schools and LEAs that do not make AYP identified for PI under NCLB.
CDE Charter Schools Division

http://www.cde.ca.gov/sp/cs/
This page links to information about charter school funding opportunities, laws, regulations, policies, and resources. The resource link is especially useful to those considering conversion to a charter school as it contains information on starting a charter school, obtaining a charter school number, and frequently asked questions.

CDE DataQuest

http://data1.cde.ca.gov/dataquest/
Prompts are provided to help users find data about California schools and districts, such as AYP and API.

CDE Program Improvement (PI)

http://www.cde.ca.gov/ta/ac/ti/programimprov.asp
Information, guidance, and links to resources for districts and schools receiving Title I funds that have been identified for Program Improvement.

CDE Schoolwide Programs

http://www.cde.ca.gov/sp/sw/rt/
Information regarding federal schoolwide programs operating under NCLB.

CDE Virtual Library

http://www.cde.ca.gov/ta/lp/vl/
The Virtual Library is a collection of current articles, links to federal and state programs, and need assessment tools that may be helpful for districts that have high priority schools. The resources are categorized into five topics: School Reform; Curriculum & Instruction; Strategies from Improving Schools; Grade Span; and Improvement Tools.

Statewide System of School Support (S4)

http://www.cde.ca.gov/sp/sw/ss/
Through the RSDSS, technical assistance is provided for LEAs identified as PI under Title I of NCLB and LEAs with Title I schools, including those identified as PI.

Supplemental Educational Services (SES)

http://www.cde.ca.gov/ta/ac/ti/supplemental.asp
Under the NCLB, parents have the option to select SES, which provide additional academic instruction outside the regular school day for eligible students. A list of approved providers as well as the application for potential providers is maintained at this site.

Title I, Part A School Choice

http://www.cde.ca.gov/ta/ac/ti/schoolchoice.asp
Students enrolled in PI schools have the option to transfer to schools in the LEA that are not PI, with paid transportation under NCLB. This site provides additional resources regarding school choice.

EXTERNAL

Instructional Modules for Statistical Literacy

http://education.ucsb.edu/netshare/stattools/
A project of the University of California, Santa Barbara, consists of modules designed to help teachers interpret standardized test results.

Just for the Kids California

http://www.jftk-ca.org/
Provides access to data reports to help schools benchmark their performance against top similar schools and connects schools via a best practice framework.

North Central Regional Educational Laboratory

http://www.learningpt.org/nclb/center/ 

Links to various resources to assist the public to decipher, understand, and have meaningful involvement in the implementation of NCLB.

WestEd

www.wested.org
This nonprofit research, development, and service agency assists schools that fail to meet state or federal achievement goals by closing the achievement gap through training and consultation.
TOOLS

Accountability Progress Report Information Guide

http://www.cde.ca.gov/ta/ac/ay/documents/infoguide06.pdf
This information guide provides technical information for assisting accountability coordinators at LEAs in coordinating local efforts to meet state and federal accountability requirements. The guide focuses on the background and calculation of the 2005 Accountability Progress Reports.
Academic Program Survey (APS)

http://www.cde.ca.gov/ta/lp/vl/improvtools.asp#das
This survey is the first step a school and district take in assessing the school's status with respect to the nine EPCs that support academic achievement in reading/English-language arts and mathematics. The APS is grade-span specific, being tailored to the elementary, middle, and high school grades.

District Assistance Survey (DAS)

http://www.cde.ca.gov/ta/lp/vl/documents/distassistsrvy1.doc
The purpose of the DAS is to help a district analyze the nature and coherence of its operations in support of a coherent, school-level instructional program that improves student achievement.

English Learner Subgroup Self Assessment (ELSSA)

http://www.cde.ca.gov/sp/el/t3/documents/ELSSA.doc
The ELSSA tool will help LEAs to analyze and revise their LEA Plan in order to improve outcomes for their English learners (EL).

Least Restrictive Environment Self-Assessment (LRE)

http://www.wested.org/online_pubs/dist.lre.tool.pdf
The LRE is a self-assessment tool to help districts examine their practices in supporting educational options for students with disabilities. 

Ongoing Program Self Evaluation Tool

http://www.cde.ca.gov/ta/cr/cc/
This tool is designed to assist LEAs in creating and maintaining compliant state and federal categorical programs that are part of the Categorical Program Monitoring process.
Sample Parent Notification Letter Templates

http://www.cde.ca.gov/ta/ac/ti/programimprov.asp
The CDE has prepared three sample parent notification letter templates, which are required by federal law to be sent to all parents of students enrolled in a Title I school that has been identified as PI. It is recommended that LEAs use the templates to ensure compliance with the parent notification requirements.

Glossary of Selected Acronyms

AMO
Annual Measurable Objective

API
Academic Performance Index

APS 
Academic Program Survey

AYP
Adequate Yearly Progress

CAC
Comprehensive Assistance Center
CDE
California Department of Education

COE
County Offices of Education
CSR 
Comprehensive School Reform
DAS 
District Assistance Survey

DSLT 
District and School Leadership Team

ELSSA
English Learner Subgroup Self-Assessment

EPC  
Essential Program Components
IDEA 
Individuals with Disabilities Education Act

LRE
Least Restrictive Environment
LEA 
Local Educational Agency

NCLB 
No Child Left Behind Act

PI 
Program Improvement

RSDSS 
Regional System of District and School Support
S4
Statewide System of School Support

SAIT 
School Assistance and Intervention Team

SBE 
State Board of Education
SES  
Supplemental Educational Services

SPSA 
Single Plan for Student Achievement 

Comparison Matrix: Single Plan for Student Achievement, School Improvement Plan, and Schoolwide Program Plan
Developed by CDE Staff: October, 2005

	Single Plan for 

Student Achievement:

Required Components
	Program Improvement (PI) 

School Improvement Plan:

Required Components
	Title I 

Schoolwide Program Plan:

Required Components

	1. Align with school goals for improving pupil achievement based on verifiable state data, including the Academic Performance Index (API) and California English Language Development Test (CELDT).

	Adopt policies and practices concerning the school’s core academic subjects that have the greatest likelihood of ensuring that all groups of students specified in the No Child Left Behind (NCLB) Act of 2001, Section 1111(b)(2)(C)(v) and enrolled in the school will meet the state’s proficient level of achievement on the state academic assessment described in the NCLB Section 1111(b)(3) not later than 12 years after the end of the 2001-2002 school year.


	In accordance with NCLB Section 1119 and subsection (a)(4), high-quality and ongoing professional development for teachers, principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all students in the school to meet the state’s student academic achievement standards.
Instruction by highly qualified teachers.
Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the state academic assessments shall be provided with effective, timely additional assistance that shall include measures to ensure that students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

	2. Identify the means of evaluating progress towards those academic performance goals.

	Establish specific annual, measurable objective for continuous and substantial progress by each group of students specified in NCLB Section 1111(b)(2)(C)(v) and enrolled in the school that will ensure that all such groups of students will, in accordance with AYP as defined in NCLB Section 1111(b)(2), meet the state’s proficient level of achievement on the state academic assessment described in NCLB Section 1111(b)(3) not later than 12 years after the end of the 2001-2003 school year.
Incorporate a teacher mentoring program.


	Measures to include teachers in the decisions regarding the use of state academic assessments in order to provide information on, and to improve, the achievement of individual students and the overall instructional program.

	3. Address how funds will be used to improve the academic performance of all students to the level of the API.

	Provide an assurance that the school will spend not less than 10 percent of the Title I funds made available to the school for each fiscal year that the school is in school improvement status, for the purpose of providing to the school teachers and principal high-quality professional development that:

· Directly addresses the academic achievement problem that caused the school to be identified for school improvement;

· Meets the requirements for professional development activities under NCLB Section 1119; and
· Is provided in a manner that affords increased opportunity for participating in that professional development.
Specify how the funds described above will be used to remove the school from school improvement status.
	

	4. Identify how state and federal requirements will be implemented, and be consistent with federally required district improvement plans.
Component 4, Cont’d
	Describe how the school will provide written notice about the identification to parents of each student enrolled in such school, in a format and to the extent practicable, in a language that the parents can understand.
Specify the responsibilities of the school, the local educational agency (LEA), and the state educational agency serving the school under the plan, including the technical assistance to be provided by the LEA and the LEA’s responsibilities under NCLB.
	Coordination and integration of federal, state, and local services and programs, including programs supported under this Act, violence prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job training.
Strategies to attract high-quality highly qualified teachers to high-need schools.
A comprehensive needs assessment of the entire school (including taking into account the needs of homeless and migratory children as defined in NCLB Section 1309(2)) that is based on information that includes the: 
· achievement of students in relation to state academic standards

· Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First, or a state-run preschool program to local elementary school programs

	5. Consolidate all plans required by programs funded through the Consolidated Application for which the school receives an allocation and, when feasible, other categorical programs.
Component 5, Cont’d
	Incorporate strategies based on scientifically based research that will strengthen the core academic subjects in the school and address the specific academic issues that caused the school to be identified for school improvement and may that include a strategy for the implementation of a comprehensive school reform model that includes the required components 

Include strategies to promote effective parental involvement in the school.
Incorporate, as appropriate, activities before school, after school, during the summer, and during any extension of the school year.

	Strategies to increase parental involvement in accordance with NCLB Section 1118, such as family literary services

Schoolwide reform strategies that:

a.   Provide opportunities for all students to meet the state’s proficient and advanced levels of student academic achievement described in NCLB Section 1111(b)(1)(D).

b.   Use effective methods and instructional strategies that are based on scientifically based research that:

i. Strengthen the core academic program in the school

ii. Increase the amount and quality of learning time

iii. Include strategies for meeting the educational needs of historically underserved populations

c. Include strategies to address the needs of all students in the school, but particularly the needs of low-achieving students and those at risk of not meeting the state student academic standards who are members of the target population of any program that is included in the schoolwide program, which may include:
i. Counseling, pupil services, and mentoring services
ii. College and career awareness and preparation, such as college and career guidance, personal finance education, and innovative teaching methods, which may include applied learning and team-teaching strategies

iii. The integration of vocational and technical education programs

Address how the school will determine if such needs have been met.

Strategies should be consistent with, and are designed to implement, the state and local improvement plans, if any.

	6.  Be developed, approved and annually reviewed and updated by the school site council, including proposed expenditures of funds allocated to the school through the Consolidated Application
	
	

	7.  Be developed with the review, certification and advice of applicable school advisory committees.

	Not later than three months after being so identified (for improvement), develop or revise a school plan, in consultation with parents, school staff, LEA serving the school, and outside experts, for approval by such LEA
	Plan must be developed with the involvement of parents and other members of the community to be served and individuals who will carry out such plan, including teachers, principals, and administrators, and, if appropriate, pupil services personnel, technical assistance providers, school staff, and, if the plan relates to a secondary school, students from such school.

	8.  Be reviewed and approved by the local governing board whenever there are material changes affecting the progress of students covered by these programs.
	
	


State Board of Education (SBE)-Adopted Instructional Materials Information

Current Materials: Districts may use their funds from the instructional materials funding realignment program (for more information, go to 

http://www.cde.ca.gov/ci/cr/cf/imfrpintro.asp) to purchase the following instructional materials that are State Board of Education adopted as of July 1, 2005:
 

Mathematics (2001 adoption)

 

Reading/Language Arts/English Language Development (2002 adoption)

 

Science (2000 adoption)

 

Art (1998 adoption)

 

Music (1998 adoption)

 

Foreign Language (2003 adoption)

 

Health (2004 adoption)

Expiration: The following lists of instructional materials termed on July 1, 2005, and are no longer State Board adopted:

 

Reading Language Arts (1996 adoption)

 

Reading Language Arts (AB2519, 1999 adoption)

 

History-Social Science (1999 adoption)

 

English as a Second Language (ESL) (1996 adoption)

Funding Options: To purchase non-adopted programs, districts may use their Proposition 20 or lottery funds. In addition, federal funds, depending upon restrictions, may be used to purchase non-adopted program. In 2004-2005, the State Budget Act appropriated $30 million for non-adopted supplementary materials for English learners. For more information, go to http://www.cde.ca.gov/ci/cr/cf/index.asp  

Additional information: Please contact the Curriculum Frameworks and Instructional Resources Division at (916) 319-0881.

Critical Components of a Charter School Plan
	 FORMCHECKBOX 
   Meets one of the statutory purposes for charter schools (Education Code Section 47605), has a mission statement that communicates achievable educational goals for targeted students, and has a sound educational philosophy incorporating a standards-based educational program.

 FORMCHECKBOX 
   Curriculum, instructional strategies, materials, and educational technology are research-based, with a proven track-record for the targeted student population

 FORMCHECKBOX 
  A comprehensive recruitment plan for hiring faculty that meets NCLB requirements, the school's educational program, and the targeted student population.

 FORMCHECKBOX 
   A comprehensive ongoing professional development program to support highly qualified teachers.

 FORMCHECKBOX 
  Measurable student outcomes for ALL students, including high and low achievers, special education students, and English learners.

 FORMCHECKBOX 
   A comprehensive plan for special education and ongoing professional development on special education issues for all staff.

 FORMCHECKBOX 
  Evidence that parents will have key roles in school leadership and governance.

 FORMCHECKBOX 
  A comprehensive plan for sound fiscal management, internal controls, and clear annual audit reports.

 FORMCHECKBOX 
   Specific student recruitment strategies in place that are community-based; reach the targeted populations; includes a random public drawing; has limited admission preferences; and complies with laws related to nondiscrimination, tuition, and admissions criteria.

 FORMCHECKBOX 

Based on a survey, at least 50 percent of the teachers must indicate they support the charter proposal and would be willing to teach at the charter school.

 FORMCHECKBOX 

Future relationships with the district have been clarified including budget, legal, support services, personnel, and special education.

 FORMCHECKBOX 

Labor issues surrounding charter schools have been identified and resolved.




Because charters can only open between July 1 and September 30 of any given year, it is critical to know the required steps and deadlines for becoming a charter school. A petition to become a charter school must be submitted to an LEA. For conversion schools, this is the local school district governing board. The local board must hold a public hearing to consider the proposed charter within 30 days of receipt of the petition and must grant or deny the petition within 60 days of receipt. If the petition is approved, it is forwarded to the CDE for review and for SBE assignment of a charter school number. The SBE meets every other month, so planning ahead is critical. 

Use of State, District, School, and Classroom Assessments in the PI Process

No real change can come about in a school without first considering a variety of assessment data. Many forms of student assessment data are available to districts and schools engaging in the PI process, and it is recommended that a thorough, comprehensive analysis of such data be done as an integral part of the planning process. The following is a description of some of these data sources and what one may expect to learn from the results:

The STAR system includes a number of standards-aligned measures. These, along with local measures, provide a picture of student performance across the state and within the classroom. Key assessments include: 

· State curriculum standards tests (CSTs) which focus instruction on the mastery of state content standards 

· California Alternate Performance Assessment (CAPA)

· California High School Exit Exam (CAHSEE) 

· California English Language Development Test (CELDT)

· Aprenda III, similar to the Spanish Assessment of Basic Education (SABE), is an achievement test of reading and language literacy in Spanish

· A nationally normed test (CAT-6), which provides national comparison data on student achievement 

· Curriculum-embedded assessments included in the core program

· Placement exams included in intervention programs

Student Testing and Reporting (STAR): The STAR assessment battery provides a picture of student performance from schoolwide and significant subgroup perspectives. The linchpin of the assessment system is represented by the state content standards. The degree to which district, school, and classroom assessments reflect progress toward those standards will ultimately enable teachers to guide instruction so that students reach higher levels of academic achievement. 
California Standards Test (CST): Most students in grades two through eleven will take the California Standards Tests (CSTs). The CSTs are a set of criterion-referenced tests designed to measure how well students achieve identified content standards.

California High School Exit Exam (CAHSEE): The CAHSEE measures grades nine and ten English-language arts content standards and grades six and seven Algebra I standards for mathematics. Beginning with the class of 2006, public school students will be required to pass the CAHSEE to earn a high school diploma.
California Alternate Performance Assessment (CAPA): The CAPA is an alternate assessment for children with significant cognitive disabilities who cannot take part in the general statewide assessment. It functions as an alternative to the California Standards Test. 

California English Language Development Test (CELDT): The CELDT assesses an English learner’s level of English proficiency in four main areas: listening, speaking, reading, and writing. English learners in California are required to take the CELDT once a year in order to determine their overall level of proficiency in English. Results can be compared from year to year to evaluate progress in the development of English proficiency. This information can be helpful in determining which students need support with English language development (ELD) as well as support with acquiring academic skills in English. 
Aprenda III:  Aprenda: La Pueba de Logros en Espanol, tercera edicion, similar to the Spanish Assessment of Basic Education II, is an achievement test of reading and language literacy in Spanish and mathematics and is administered to Spanish- speaking English learners who have been in California schools less than 12 months. It is taken in place of the CST. 

California Achievement Test (CAT/6): Students in grades three and seven also will take the California Achievement Tests, Sixth Edition Survey (CAT/6 Survey), which is part of the STAR testing battery. 
Curriculum-Embedded Assessments: Curriculum-embedded assessments differ from state or district assessments by virtue of being embedded within the instructional materials. Curriculum-embedded assessments are derived from specific instructional units or courses of study and may be defined by the curriculum publishers, or, at the high school level, created by curriculum specialists and teachers from standards-aligned curriculum materials. Teachers set the conditions under which the assessments are administered. These assessments may be entry-level, formative, or summative and form the basis of data for discussions about student achievement.

To the degree that the curriculum and instruction are tied to the content standards, and the assessment is tied to the curriculum, teachers can gain knowledge about where to place a student (entry-level assessment), how a student is progressing toward achieving a standard (formative assessment), and the level of mastery of a standard (summative assessment).

From classroom administration to aggregated and disaggregated results, the assessment system is designed to help make decisions at the classroom, school, district, county, region, and state levels. Disaggregating the data provides detailed information that may be used to modify instruction based upon evidence of student need. In addition, data provide direction for the design of professional development aligned to the instructional materials in use at the school.  
Considerations for Students Performing Below Grade Level and English Learners

Interventions for Students Performing Below Grade Level

The SBE has adopted a variety of intervention programs in the area of reading/language arts for students who are having difficulty mastering the knowledge and skills required to meet the standards. 
 Placement in the appropriate intervention program is critical. Therefore, placement decisions should be developed upon an analysis of student need based on data from CSTs, embedded assessments, placement exams, CELDT, etc. 

Described below are three levels of student performance that require three different types of intervention. Benchmark students should be in the regular program with targeted support. Strategic students should be in the core program with supplemental assistance. Intensive students should be in an intensive accelerated intervention program that functions as their academic core program. 
Benchmark Students

Students, who are experiencing only a few learning difficulties but who otherwise are making satisfactory progress toward the standards, comprise a core group. These students are generally referred to as “at benchmark performance.” These students’ needs should be addressed within the regular program. However, their learning needs should be addressed quickly to prevent the students from falling behind. Useful strategies may involve reteaching a concept in a different way or scheduling additional learning time. The needs of these students can frequently be addressed through the use of extended instruction in the adopted program. 
Strategic Students

As defined in the language arts and mathematics frameworks, students who score one-to-two standard deviations below the mean on standardized tests or are one-to-two years below-grade-level standards expectations, fall into the strategic intervention group. Their learning difficulties must be approached systematically using both core and supplemental materials. In addition to the reteaching that may be done for the benchmark group, students in the strategic group will benefit from the recommendations of a specially convened child study team, grouping strategies, and a peer tutor to assist with specific assignments over time. An extension of learning time is important for the strategic student, and it may take the form of two periods a day in the affected subject. 
Intensive Students

Students in the intensive group are those who chronically demonstrate low performance on one or more measures. Generally, these students are working two or more years below grade level at the elementary and middle school grades. At the high school level, these students are typically unable to demonstrate mastery of the sixth grade English/reading/language arts standards and/or the seventh grade mathematics standards.

Intensive students at the primary level are not removed from their core program. A few students at the elementary grade levels may be eligible for special education services, where an individual educational plan would prescribe an appropriate program for them. However, most elementary grade students will benefit from the State Approved Reading First Supplementary Intervention Program materials. Modification of the curriculum is one approach to addressing the learning requirements of these students. Among the useful modification strategies are:

· Modifying the pacing

· Reducing the complexity of required concepts by focusing on the essential ones 

As with all students, placement should be aligned to student needs. Special education students benefit most from placement in the LRE and from ensuring that the services outlined in the individualized educational program (IEP) are appropriate to student needs. 
All students in grades four through twelve who are performing at an intensive level need to be in an accelerated intervention program, which functions as their academic core. Thus, all intensive students need to be carefully assessed in order to accurately place them in a SBE-adopted reading/language arts intervention program and/or a locally developed mathematics intervention, based on additional assessment of their learning needs. 

At the high school level, students who are not able to perform sixth grade standards in English/reading/language arts or seventh grade standards in mathematics need to be removed from the A-G core program and provided with an accelerated intervention as their core. While it may seem harsh to remove these students from the core, which will likely extend their stay in required high school courses, students who are unable to perform at the sixth grade in English/reading/language arts and the seventh grade in mathematics will not be able to pass the CAHSEE in a timely way. Instead, these students need to be in intensive intervention three to four hours per day so that they can accelerate quickly and be able to enroll in the core program with strategic support classes as soon as possible. 

Master Schedule: Implications for Intervention

The high school’s master schedule must be arranged to preserve the coherence of the instructional program and maximize learning opportunities for all students. The schedule is a pivotal part of a school’s infrastructure that, when coupled with the appropriate teaching assignments, should accommodate the learning needs of a varied student population and intervention for those who have not yet mastered grade-level content expectations. That said, the high school master schedule needs to be built in such a way that designated students can participate in an accelerated intensive intervention and yet not be locked into a track, which does not allow other opportunities.  
Instruction for English Learners

The goal for English learners (ELs) is to develop proficiency in English and in the concepts and skills contained in the English-Language Arts Content Standards. ELs benefit most from an organized comprehensive instructional program, which develops both linguistic and academic proficiency. Instructional programs for EL students should be planned according to students’ assessed proficiency in the English language, literacy in English, and literacy in their primary language. 

All ELs are to be assessed using the CELDT. ELD is required for all English learner students until they are reclassified. This instruction must be provided by an appropriately authorized teacher. The purpose of ELD is to teach ELs to understand, speak, read, and write English and to provide students with explicit instruction in ELD necessary to master the English language arts content standards.

ELD targets instruction to each child’s English language proficiency level and follows a developmental scope and sequence of language skills. Specific instruction in the syntactical and grammatical aspects of language is also provided. EL students needing intensive intervention need to be placed in programs that teach both English proficiency and literacy, i.e., High Point. However, ELD may be provided within the E/LA class, generally for students at the early advanced and advanced levels of English proficiency, as long as the teacher holds an appropriate EL authorization and instruction is targeted to the student’s specific second-language acquisition needs.

Schools with EL students should ensure universal access to the core curriculum through the use of standards-aligned instructional materials (grades nine through twelve) and the most recent SBE-adopted instructional materials (grades kindergarten through eight). Included in these materials are the English language arts/English language development intervention programs specifically developed for EL students.

	MATRIX: Program Improvement (PI) Process at a Glance

	The matrix on the following pages illustrates the federal requirements and the California Department of Education (CDE) recommended activities for all levels of PI status for schools.

Notations appearing on the matrix in bold are mandated requirements of the No Child Left Behind Act of 2001.

Notations appearing on the matrix in italics are recommendations by the CDE.

Please note that the following matrix is pertinent only to Title I schools that are in PI status; Title I schools designated PI have not met their Adequate Yearly Progress (AYP) for two consecutive years.

At any time, schools may exit PI status by meeting AYP requirements for two consecutive years.



	PI Process at a Glance


	Year 1

School Improvement Phase
	Year 2

School Improvement Phase

	School:

In collaboration with DSLT:
· Complete APS and/or any other appropriate comprehensive needs tools for the purpose of determining deficits within the school program that are resulting in academic failure for students.

· Within three months, revise school plan to cover 2-year period, based upon the results of APS and any other comprehensive needs tool that might help to determine deficits in the school program.
· Set aside a minimum of 10 percent of Title I school funds for staff professional development.

· Implement revised school plan promptly after approval is received from LEA.

LEA:

· Create DSLT.

· Use DAS, with assistance of the DSLT, to analyze LEA support to the school.
· Provide technical assistance to PI school to develop/implement revised School Improvement Plan.
· Notify parents of PI status and of school choice. 

· Provide choice for all students in the school to attend another public school in the LEA that is not PI. (LEA is responsible for transportation costs.)

· Establish a peer review process to review revised Single Plan for Student Achievement (School Improvement Plan).

· Set aside an amount equal to 20 percent of the LEA’s Title I allocation to satisfy all requests for school choice transportation costs.

· Review effectiveness of school’s actions to improve the school, including parental involvement and professional development activities.

· Review the LEA plan to determine possible deficits in the LEA’s support of the school(s).

· Amend LEA plan and LEA budget to reflect changes in LEA support to its school(s), if necessary.

· Secure Local Board approval for revised school plan and amended LEA Plan.

CDE:
· Post student achievement data and PI designations on the Web.

· Send notification letter detailing the requirements and consequences of PI.


	School continues:

· Implement School Improvement Plan.

· Set aside a minimum of 10 percent of Title I school funds for staff professional development.

School adds:

· Continue review and revision of school plan using results of APS and other data, as appropriate.

LEA continues:

· Provide technical assistance with development/implementation of revised School Improvement Plan.

· Notify parents of PI status of school, school choice, and supplemental educational services options.

· Set aside an amount equal to 20 percent of the Title I allocation to satisfy all requests for supplemental educational services (at least 5 percent) and transportation costs (at least 5 percent). (Note: Section 1116 (b) (10) is where this is discussed in NCLB.)
· Provide choice for all students in the school to attend another public school in the LEA that is not PI. (LEA is responsible for transportation costs.)

· Monitor implementation of School Improvement Plan.

· Amend LEA Plan and LEA budget, if necessary, to reflect changes in LEA support to its schools using the DAS and/or any other appropriate comprehensive needs tool for the purpose of determining deficits within the school program that are resulting in academic failure for students.

LEA adds:

· Provide supplemental educational services to all eligible students.


(Students eligible for supplemental services are 
those students determined to be from “low income” 
families as determined by LEA poverty criteria for   
allocation of funds.)
CDE:
· Post student achievement data and PI designations on the Web.

· Send notification letter detailing the requirements and consequences of PI.

 

	PI Process at a Glance


	Year 3

Corrective Action Phase

	School continues:

· Collaborate with LEA to improve student achievement.
· Set aside a minimum of 10 percent of Title I school funds for staff professional development.
School adds:

In collaboration with DSLT:

· Review existing school plan, select the most appropriate corrective action(s) (based on results of APS or other needs assessment tools used, and revise the school plan to incorporate the corrective action option(s) selected.
· Expeditiously implement revised school plan, incorporating selected corrective action(s).
LEA continues:

· Provide technical assistance with implementation of revised School Improvement Plan.

· Notify parents of PI status of school, school choice, and supplemental educational services options.

· Provide choice transportation and supplemental educational service options.

· Monitor implementation of revised School Improvement Plan.

LEA adds:

· Create DSLT.

· Use DAS, with assistance of the DSLT, to analyze LEA support to the school.
· Select and define (with assistance from the DSLT) one or more appropriate corrective action(s) based upon results of comprehensive needs analysis including the DAS:

· Replace school staff;

· Implement new curriculum;

· Decrease management authority at school level;

· Appoint outside expert;

· Extend school year or day; and/or

· Restructure internal organizational structure of school.

· Provide technical assistance to assist in creation of revised school plan incorporating corrective action(s).

· May provide direct technical assistance to school site councils in developing revised school plan that incorporates corrective action(s).

· Ensure LEA Plan is in alignment with identified school needs.

· Amend LEA plan and LEA budget to reflect changes in LEA support to the school(s), if necessary.

· Secure Local Board approval of amended LEA Plan and school plan incorporating corrective action(s).

· Inform parents and public of revised school plan incorporating corrective action(s) and allows public comment.
COE:

· Assist, as a component of DSLT, LEA/schools in development of school plan incorporating corrective action(s).

CDE:
· Post student achievement data and PI designations on the Web

· Send notification letter detailing the requirements and consequences of PI 


	PI Process at a Glance

	Year 4

Planning for Restructuring Phase
	Year 5

Restructuring Phase

	School continues:

· Set aside a minimum of 10 percent of Title I school funds for staff professional development 
· Collaborate with LEA to improve student achievement.
· Implement school plan incorporating corrective action(s).
LEA continues:

· Provide technical assistance with implementation of revised School Improvement Plan.

· Notify parents of PI status of school, school choice, and supplemental educational services options.

· Provide transportation and supplemental educational service options.

· Monitor implementation of School Improvement Plan

LEA and School add:

Develop plan (with DSLT) for alternative governance including one of the following:

· Reopen school as a charter;

· Replace all or most staff including principal;

· Contract with outside entity to manage school;

· State takeover (not an option in California); or

· Any other major restructuring.

· Amend LEA Plan and LEA budget to reflect changes in LEA support to its school(s), if necessary.

· Provide notice to parents and teachers and allow public comment and participation regarding the development of the alternative governance plan.

COE adds:

· Assist LEA/schools (as a component of the DSLT) in development of school plan for alternative governance.

CDE:
· Post student achievement data and PI designations on the Web.

· Send notification letter detailing the requirements and consequences of PI. 


	School continues:

· Set aside a minimum of 10 percent of Title I school funds for staff professional development 
· Collaborate with LEA to improve student achievement.
LEA continues:

· Provide technical assistance with implementation of revised School Improvement Plan.

· Notify to parents of PI status of school, school choice and supplemental educational services options.

· Provide transportation and supplemental educational service options.

· Monitor implementation of School Improvement Plan

LEA and School add:

· Implement (with DSLT) school plan for alternative governance developed in Year 4.
COE adds:

· Assist LEA/schools (as a component of the DSLT) in implementation of school plan for alternative governance.

CDE:
· Post student achievement data and PI designations on the Web.

· Send notification letter detailing the requirements and consequences of PI.




[image: image1][image: image2][image: image3][image: image4][image: image5][image: image6][image: image7][image: image8][image: image9][image: image10][image: image11][image: image12][image: image13][image: image14][image: image15][image: image16][image: image17][image: image18][image: image19][image: image20][image: image21]
� Interventions for mathematics are currently locally developed. However, the SBE anticipates adopting mathematics interventions in January 2007.
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