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All coherent academic programs include a sound assessment system; however an assessment system is only as strong as the collaborative analysis given to the data.  The data analysis is only as significant as the scrutiny taken to strategically set goals for student progress.  The grade level and classroom student goals are only as effective as the consistent actions taken to reach those outcomes.  
1. How do we use formative data?
· Vertically - looking at the organized data, collaborative teams analyze class information about teaching
· Horizontally - looking at the organized data, collaborative teams analyze student information about the learning
2. How do we look at vertical data?
· Consider one skill at a time that is monitored through the specific sub test given to students every 6-8 weeks (e.g. fluency, spelling, vocabulary, comprehension)
· Look at the vertical column within that skill to study the scores of the entire grade level or class

· Determine the percentage of students at or above benchmark in that column
· If more than 10% of the students score below benchmark, reflect on ways to improve on instruction in that content area/skill

    3. How Do We Reflect on Instruction?
· Has Direct Instruction been used?
· Was the lesson taught as designed in the program?
· Was the lesson explicitly delivered?

· Does the Direct Instruction model need to be reviewed?

· Has the lesson been properly scaffolded?
· What are the foundational skills students need to understand to effectively learn the skill or concept?

· Is it fully understood in enough depth to be expertly taught and appropriately scaffolded for improved student learning?

· Is there a more effective way to scaffold the skill or concept?

· Has the material been judiciously reviewed?
· Does it need to be retaught immediately, and how can the instruction be woven into future lessons?
· Do not go back to the beginning of the year to reteach previous units/themes.
· Has student engagement and motivation been monitored?
· Is the classroom environment (including management) conducive to teaching and learning?
· Are daily lessons delivered at a routined and fast-pace, free from interruption and distraction?
· Are students shown how each component/lesson contributes to their overall reading development?
4. What should a grade level team do with the vertical data?

· Formulate a plan to address instructional challenges to improve student achievement
· Tackle one skill area or concept at a time (each 6-8 week period)
· Should help from a coach, mentor teacher, or grade level team member be solicited?

· What are the decided professional development needs of the group (i.e. coaching, team teaching, lesson study, additional training/inservice, professional reading/dialogue, etc.)?
5. How are action plans formed?

· Grade level teams identify the skill area they will focus upon during the next unit/theme taught
· Together, teachers set quantitative goals for the upcoming instructional period, 6-8 weeks prior to next assessment period (e.g. 65 of the 78 first graders will score at benchmark, 8 or above, on the Word Reading Test given after Themes 5 and 6;  75% of the third graders will be identified at benchmark fluency, 78+ words correct per minute, by the next assessment period)

· Action steps or tasks are determined by the team and should include the following:
· Planned student monitoring/checks by teachers
· Professional development support for teachers

· Student support/scaffolds using the adopted program
· Teacher meetings for instructional planning/monitoring

· Details included with each action step:
· A timeline/calendar date of when each task will be completed

· Person(s) responsible for overseeing that the action step is completed
· How each step will be monitored (e.g. classroom observation, meeting agendas, etc.)
· Results are notated as completed, strengths and needs/concerns of each step are included
6. How does each individual teacher support the action plan?

· Contribute knowledge/expertise to the development of the plan

· Commit to fully follow each step of the plan according to the established timeline

· Set classroom goals that reflect the grade level outcomes/goals
· Identify students who will be targeted through specific instruction to assist in meeting grade level goals

· Invest in ongoing collaboration with peers throughout the theme/unit

· Plan accelerated classroom interventions as needed

· Apply effective instructional practices in whole group and small group settings to prevent a decline in learning
· Monitor student progress more frequently through quick assessments and observation

· Reassess honestly and uniformly at the end of the theme/unit

7. How do we look at the horizontal data?

· Identify which students in a classroom might require preteaching or reteaching of lesson content/concepts

· Determine potential Workshop Time/Universal Access Time small groups based on students with similar findings (i.e. homogeneous groups based on one or more skill areas and ability)
· Focus on the level of accelerated intervention certain students might need in order to move closer to grade level expectations (e.g. which students need a more intensive approach and which students are strategic based on their results on more than one measure or on a given measure over time, etc.)
· Recognize which students might benefit from more challenging support or enrichment activities
8. How is instruction differentiated for intervention groups?

· Simplify the complexity of the task(s)

· Apply the Direct Instruction model on a smaller scale
· Increase/Accelerate the pacing of the lesson(s)

· Minimize distractions and confusion while maximizing student attention and instructional routines
· Vary amounts of time

· The frequency of meeting for instruction

· The length of each lesson

· The duration of the intervention over time
· Utilize scaffolding techniques that best fit student ability/knowledge/need (e.g. language needs) 

· Monitor more closely with greater frequency using quick assessments and intentional observation

· The certificated classroom teacher spends the most instructional time with the most struggling students

· DO NOT Differentiate the following:

· Curriculum/Content Standards

· Pedagogy/Methodology

· Expectations and Rigor

9. How does district/site leadership support this work?
· Set an assessment calendar for each grade level which includes  timelines for regular assessment administration, data collection/organization, and action plan preparation
· Set school-wide goals for student achievement and instructional practice (i.e. teaching and learning), monitor progress, and assist grade level teams in identifying priority areas

· Frequently study formative data to know the progress each grade level, classroom and student throughout the site

· Attend grade level meetings and be included in each grade level action plans for monitoring and supporting of action steps; 
· Study each grade level plan to determine if it reasonable, yet ambitious
· Set high expectations for quality collaboration and instruction by all staff members, including support staff
· Eliminate identified barriers that keep teachers from focusing the majority of their time and energy on aspects of teaching and learning

· Provide every means of support, including human and material resources, to meet student learning goals and improve teacher practice

· Provide time and focus for reflection and celebration by all!
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