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GRADES 2 and 3 – OPEN COURT READING

PREPARING TO READ
· Word Knowledge

· Explicit phonics review of sound/spelling card elements, spelling patterns, word parts

· Word Lines

· Reinforce and provide practice with sound/spelling patterns to recognize patterns in words with automaticity

· Teaches syllabication rules, decoding multisyllabic words, contractions and orthographic conventions, (i.e., apostrophes, plurals, inflectional endings)

· Developing fluency reading words and sentences

· Sentences

· Students will develop reading sentences aloud

· Practice with reading high frequency words

· Reading sentences in a natural way

· Teacher instructs students on how to chunk sentences into meaningful parts, i.e., adverbial, noun, verb, prepositional phrases

INSTRUCTIONAL EXPECTATIONS TO BUILD FLUENCY
· Students read words and sentences in unison

· Reads at a pace that’s speech-like

· Teacher allows appropriate think time relative to and in accordance with students’ skill level

· Allows every student to engage and participate

· Provide multiple opportunities and readings through the week in a format to which teachers and students can return

DEVELOPING ORAL LANGUAGE
· Teacher provides additional practice opportunities to read word lines with automaticity and sentences with fluency and prosody

· Students identify and use words in extended sentences and activities that help students connect words to context and word meaning

PHONICS AND FLUENCY
· Students use sound/spelling patterns and blending strategies to decode words found in grade level text

· Teacher helps to develop sentence fluency by having students read sentences in unison – once for accuracy and automaticity then again for fluency and again for prosody chunking phrases (i.e., noun, verb, adverbial, prepositional phrases and punctuation)

· Present phonics and fluency lessons in a format (i.e., chart) which can be used by teacher and students throughout the week for additional practice opportunity

· Teacher provides students with another opportunity to recognize sound/spelling pattern focus in words and to read words with accuracy and automaticity and sentences with prosody

· Teacher recaps phonics lessons by asking students how knowing sound/spelling patterns, whole word blending, and syllabication rules will help them decode words and develop automaticity

READING A DECODABLE BOOK
· Teacher determines through fluency assessment students’ needs for additional practice in high frequency words and decodable words in connected text to develop accurate and automatic reading

· Teacher introduces new high frequency words; students practice recognizing and practice reading them

· Teacher prompts students to use decoding strategies and provides corrective feedback as students practice reading unfamiliar words and text

· Teacher provides multiple reads of text in highly structured, guided, and independent lesson formats

· Teacher models, reinforces, and provides feedback to students on prosodic reading of decodable text and 

· Teacher models goal of comprehending text with instruction on how to monitor and give feedback on partner reading

DICTATION (Day 4)
· Teacher provides students with highly structured practice and reinforces the connection between sounds and spellings that develops students visual memory of words and sound/spelling patterns

· Teacher reinforces the use of sound/spelling cards for accuracy in encoding and decoding
Workshop
· Independent/Collaborative Tasks
· Make rereading of program text a DAILY occurrence during Workshop (Must Do List); vary the reading of text (e.g. decodables, anthologies, leveled readers, etc.) to move students from their instructional text level (90-95% accuracy) to greater ease and independence on grade level text materials 

· Do not overly rely on simplified texts for practicing fluency

· Provide opportunities for rapid naming activities, especially of letters, words, and phrases

· Reread charts and posters created during core instruction to build accuracy and speed

· Expect students to read with prosody when reading orally with partners, small group, etc.

· Teach students how to give corrective feedback to their peers after they have read orally

· Utilize fluency folders in a way that helps students know their personal goal and how to attain it.  The goal should accelerate students toward normed WCPM on grade level text.

· Small Group Instruction
· Teach students how to apply the blending strategy rapidly and automatically as they read

· Reference the Sound/Spelling Cards and model how to use them to support reading

· Maximize time by focusing on routines related to fluent reading at the passage/text level  

· Spend time analyzing, reading, and rereading text as appropriate to the students’ fluency error analyses taken from their ongoing assessments
· Provide opportunities for students to do a “cold read” of grade level text with feedback

· Provide specific corrective feedback to students on a regular basis

· Spend time immediately following a reading analyzing improvements and errors with students
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