Good-Better-Best Teaching Scenarios #7
Level: K       Unit: 7        Page: T8-T9        Content Area: Teacher Collaboration
Objective: Determine next steps for students who haven’t met spring benchmarks.


	Team Action
	Comments

	Team A starts the 1 hour and 15 minute meeting with the facilitator stating that the team is going to decide what they will do instructionally during the next unit for their strategic and intensive students, so that they are able to move them closer to benchmark by the end-of-year assessment.  The facilitator has them take a quick glance at the agenda they were given earlier in the week, which has the meeting objective stated.  The facilitator states that before they begin, they will briefly review a few house keeping items.  She reminds the group of who is taking on the role of timekeeper and recorder during the meeting.  She reviews the posted Team Norms, emphasizing the norms that deal with being a contributing problem-solver and setting aside judging others.  She reminds them that though they will be looking at everyone’s classroom data, their attention should be on sharing best practice.  She tells them the conversation will focus on how their teaching will positively impact the learning of their neediest students.  The entire group agrees.  (5 minutes)  They address the first agenda item, moving into a discussion about which Kindergarten subtests should be given priority.  They immediately agree to letter recognition tests, high frequency words, phonemes in words, and CVC words.  They disagree on the rhyming words assessment, with a couple of teachers desiring to give priority to that skill.  They agree to extend the discussion by five minutes so that they can gain consensus on priority areas.  Everyone contributes to the discussion with their opinions, some of which are strongly tied to research knowledge.  By the end of the five minutes, the group’s will is evident.  The facilitator does a quick survey of the group and determines that the majority agree that rhyming, while important, is not as strong a predictor of reading success as other skills.  The facilitator checks the group to be sure everyone’s voice has been heard and confirms the group decision.  (10 minutes)  The facilitator then passes out copies of everyone’s spring data, by classroom.  She asks them to first identify the numbers and names of students from their classroom.  Together, they add up the numbers of students they have below benchmark on the 5 priority areas.  They discuss the goal they have for getting 95% of the students to benchmark, highlighting how they can measure movement toward their goal prior to the actual end-of-year testing. (10 minutes)  The team studies the Unit Overview for the upcoming unit (7) and brainstorm ways to make more explicit and give focus to the 5 key areas during core instruction.  They realize that the theme is especially focused on their lowest scored areas, phonemes in words and CVC words.  They decide they need to revisit the blending routines of the program, so they can use it predictably and begin to see greater transfer to students’ independent abilities.  The recorder takes notes on chart paper for all to see.  The facilitator encourages everyone to share their thoughts and continually attempts to move the group to consensus, maintaining a clear focus on the meeting objective.  (15 minutes)  They spend time discussing how they will use Workshop Time to give intensive instruction every day (for some, twice a day) to their struggling students.  They discuss their concern that all of their students must be accurate as well as automatic at recognizing letters, words, blending sounds, etc.  One teacher, who has the highest scores on the spring assessment, offers to share her RAN (Rapid Automatic Naming) Boards with the group.  She explains how she has used them during Workshop Time as a “Must Do” on a frequent basis, so that students will “know their letters and words like the back of their hands”.  (10 minutes)  Lastly, they discuss how they will support student learning through incidental means throughout the day, including the kind of external and internal incentives they can provide to students.  One teacher suggests having the students show their ability “on the way out the door” (as they go to recess, lunch, etc.).  He says that if students don’t know the correct answer, they can be given a quick bit of instruction and then sent on their way.  Another teacher says that they should add an “edge” to their current skill incentive program by adding recognition based on automaticity (i.e., speed with which they recognize the letters or words, etc.).  During these discussions, group members ask each other questions to clarify and probe further through the ideas.  (10 minutes)  The facilitator asks them to take a look at the lists created to prioritize and agree to specific strategies they will use to reach their 95% goal.  The facilitator asks the group to determine how their instruction will be different than it has been up to this point, so they engage in a discussion about how to more effectively support learning in whole group and small group instruction.  (10 minute)  With the meeting ending time approaching, the facilitator summarizes the decisions made and suggests (based on the earlier discussion), that during next week’s meeting, their objective should be to discuss and rehearse how to structure their small group instruction.  They should also study and rehearse some of the phonics blending lessons in the T.E.   The group agrees on the suggestions for the next meeting, and one teacher adds that she would like to have them work out the details for the incentive program.  She says she will work with the recorder to publish the notes for everyone and also submit them to the principal.  She says she will ask the coach to be at their next meeting.  She thanks the group for keeping focus on the meeting objective and for following the Team Norms.  (5 minutes)  The meeting adjourns.
	

	Teacher B references the patterned word lists she has posted in the room.  She asks them to do a think-pair-share by silently looking at the words, then taking turns reading them with a partner.  She says when you see words like this in the books we read, you want to be able to quickly blend them and read them correctly, adding “That’s what good reader’s do all the time.”  She tells them they are going to learn to blend some words today.  She prints the letter e and references the Sound/Spelling Hen Card by card name, letter name, and letter sound.  She reminds them that every word has a vowel sound and a letter that tells you it makes that sound.  She does the same with the letter n.  She again touches each letter and says its sound, then moves her hand smoothly beneath the letter while blending the sounds together without pausing.  When she sees two students not watching she alerts them to watch her do it again.  She then prompts the class to blend the sounds with her (her voice in).  She watches student responses and calls on three who do not respond, asking them to blend en.  She confirms their response.  She follows the same procedure with the word, end.  She tells them they will now read words by adding one sound and letter to the beginning of the word.  She makes a sharp /b/ sound aloud and points to the “Ball Card”.  She does a brief think aloud to connect the sound in ball to the letter b.  She adds a b to end then blends the word rapidly to make “bend”.  She then uses the word in a sentence.  She follows a similar routine with the rest of the words and having students turn to a partner to make a sentence with the word. When some students have difficulty articulating the sound or hesitate to blend quickly, the teacher models or has them think and try again.  She checks their ability to blend by giving them the word “tend”.  She asks them to silently blend, then blend aloud.  She watches for some of her struggling students, corrects as needed and has them “show off” their ability to read words to the class.  She gives them a couple more checks by infusing two non-sense words with a similar pattern, emphasizing the rapid blending of words they don’t know.  She moves to blending sentences, using the routine and providing instruction as needed (e.g. using Sound-by-Sound with box, quickly telling them what bend in the lane means, repeating for automaticity/accuracy, using words like “final e”, etc.)  They read/reread the sentences for “fluency”, the teacher noting HFWs and decodable words.  She tells them she wrote these words on chart paper, so they can go back during Workshop and practice reading them with a partner.
	

	Teacher C initiates the lesson by telling them that they have to know their letters and their sounds.  He writes e on the overhead and asks students what the letter is.  Most respond correctly. He then writes the letter n on the board next to the e.  He asks them to name the letter.  Most respond.  He then says, “OK, now put these letters together and what word do you get?”  A few students raise their hands and he tells them to shout it out.  A few students say “en” aloud.  The teacher tells them they are doing a good job reading these words.  He then asks them what would happen if he added a “d” to the end of the word.  He says he will wait until all hands are up in the air.  After a minute all hands are up, so he tells them to tell their neighbor what the word is.  He puts a “b” in front of bend and asks, Now, what word do we have?” A few hands go up and the teacher chooses a student who answers correctly.  He tells them all to stand up and show him how they can bend.  They all get up and the teacher leads them in touching their toes.  He has them sit down after a minute, then asks the class to give him some other letters they could put in front of “end”.  Student volunteers give various letters, some which make real words and some which make pseudowords for which they are equally praised.  He writes all letters in front of “end”, making a list of words.  He tells them they are going to read these words together.  He takes out his pointer and points to each word, then some students read the word aloud.  When some students start getting ahead of the class, calling out the words, he stops and tells them to read them together.  He then tells them to read the list silently to themselves.  Following, he tells the class to watch as he writes sentences on the board and to see if they can read them.  He writes each sentence on the overhead and tells the Kindergarteners to silently read each word as he write it.  Some students sound words one sound at a time as the teacher writes.  The teacher hears one student say the word, dim, to which the teacher calls out, dime, and tells the kids they need to know that word.  One student raises his hand, is called on, and shares that he has a collection of dimes at home.  The teacher says that is cool and finishes writing the last sentence.  He then prompts the students to read all the words and sentences aloud and he reads the words with them.  In places where students slow down, less student voices are heard, or some students get ahead, he tells them to stop, points to the word and has them start again.  He tells them that during Workshop, they will practice these words again by reading them on flash cards.
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