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“The ultimate goal of language arts programs in California is to ensure access to high-quality curriculum and instruction for all students in order to meet or exceed the state’s English-language arts content standards.”

- California Reading/Language Arts Framework, Chapter 7, p. 225
1.  What is Workshop and why is it important?
· A time established EVERY DAY when:
· Students learn to work independently
· Teachers meet individual needs of students
· It helps build student independence/collaboration with others through practice opportunities on current learning objectives
· Workshop provides additional support to students who need it in accessing the core materials and/or intervention as needed
· It is connected to and compliments what has been taught during whole group instruction as a means of distributed practice
· It is a means of getting all students in the room to meet learning targets/objectives

· It allows students to receive the differentiated instruction, time, practice and corrective feedback needed toward mastery of grade level standards 
· Workshop is NOT:

· Rotational centers filled with literacy activities

· Permanent or “all-rotate-in” small groups of students who work with the teacher

· Extended time away from the teacher
· Disconnected tasks from what students have experienced during whole group instruction 

· Worksheet Time

2.  What are teachers doing during Workshop Time?
· Meeting the needs of the diverse population of students contained within every classroom
· Preteaching students who need “a leg up”, because of language issues, overly demanding content/degree of difficulty, or indications on formative assessment/teacher observation
· Meeting with children about writing process, research activities, and ongoing projects

· Reteaching skills covered in previous lessons toward mastering learning objectives
· Assessing students to determine areas of need or to monitor progress of current instruction
· Providing extension lessons and activities for all children

· Monitoring student engagement and task completion
    3.  What are students doing during Workshop Time?
· Practicing repeatedly the tasks needed to make permanent or master specific content or skills

· Working on their own or with a partner to complete “Must Do” Tasks assigned by the teacher and listed in order on the board
· Moving to “May Do” Tasks once “Must Do’s” are completed

· Finishing tasks begun during whole group instruction (the components of the adopted curriculum)

· Meeting with the teacher in a small instructional group or one-on-one to receive specific instruction 
· Completing short-term projects related to enrichment of curricular content
· Receiving language support, as needed, for meeting learning objectives and allowing for greater participation in class
4.  What IS Differentiated Instruction?
· Providing students with a different means of instruction by a cognitively planned re-explanation of information, additional modeling, varied and repetitive means of highly structured practice, specific corrective feedback, etc.
· Giving those students who need more time and opportunity to meet the lesson objective, what they need to become able, competent, and confident

· The conscious and intentional plans of the classroom teacher to supply each student with changes or differences in:

· Task complexity (simplifying or breaking down the task)
· Task pacing (speeding up, slowing down as needed)
· Frequency of support (how often to meet for help)
· Duration of lesson (how much time needed each time)

· Length of support over time (days, weeks, months)
· The level and frequency of monitoring (progress checks)

· Which personnel works with students (teacher vs. aide)

· Materials or resources used for instruction
· Differentiated groups are formed based on an identified and immediate need (based on assessment or observation).  Students meet for the prevention or intervention effort until they meet expected outcomes.  Classroom instructional groups are not designed to be permanent and stagnant, but rather should be flexible and temporary
5.  What IS NOT to be differentiated?
· The lesson objectives found in the Teacher’s Edition of the T.E. are to be met as they are based on students meeting state standards; new or unrelated objectives are not created
· Direct instruction methods are utilized consistently within whole group as well as small group settings (i.e. a clear objective, orientation, presentation, check for understanding, structured practice opportunities, corrective feedback, etc.)
· The level of focus and rigor is not to be diminished for students who “don’t get it”, rather the intensity of instruction should be increased in relentless pursuit of mastery
· Expectations of what students should know and be able to do must remain high and unaltered.  Regardless of background, language, or ability level, there should be absolutely no partiality of expectations toward proficiency
6.  How does OCR address the varying needs of students?

· Universal Access support is provided in the T.E. at the beginning of each unit 

· Differentiating Instruction plans are provided for each week (5-days of lessons)
· The T.E. marginalia provides specific tips and ideas during whole group instruction to meet individual needs through scaffolding and other means of differentiation 
· Various text support is offered or available throughout the program and at different grade levels, including decodable text, leveled/practice readers, EL summaries, vocabulary readers, theme paperbacks, etc. 
· Four Supplementary Guidebooks/Workbooks are provided in the program.  Reteach, English Language Learner, Intervention, and Challenge Books are all designed for the purpose of offering and organizing additional support to specific student groups and related content areas
· Opportunities to reread text with teacher feedback or to receive a lesson (in shorter form) a second time can be helpful means of providing responsive support

7.  What are the 4 Phases of Workshop Implementation?

· The “phasing in” of Workshop Time is critical to its success for the duration of the year.  The phases of implementation allow the teacher to prepare him/herself for differentiated instruction, but also prepare the students for working independently and collaboratively so that the teacher can give focus to individual students and groups as needed.
· Phase 1 involves the whole class working independently on ONE “Must Do” task with teacher monitoring
· Phase 2 involves the whole class working independently on TWO “Must Do” tasks from the now introduced UA “Menu” with continued teacher monitoring

· Phase 3 involves students completing “Must Do” and “May Do” Tasks from the now established “Menu” while the teacher pulls ONE targeted needs group
· Phase 4 involves students completing “menu” items independently or with their peers while the teacher pulls MULTIPLE targeted needs groups.  The full-length time given to Workshop Time for the grade level is in place

8.  What are the characteristics of Phase 1?

· Phase 1 lasts approximately 1 week for grades 2-6.  More time will need to be allotted to grades K-1 (e.g. 2 weeks)
· The teacher introduces the purpose, rules and procedures that will be followed throughout the year during Workshop
· Materials that students will use to complete tasks are explained by the teacher and used by the student (e.g. writing centers for revising, editing and publishing; listening centers, focus wall activities, etc.)

· The teacher sets a specific time frame for Workshop with students

· The teacher monitors the room while encouraging students to work without asking the teacher for assistance, work toward completion of the activity within a reasonable amount of time, and stays on task for the duration of the work time
· The teacher ends Workshop according to the schedule by pulling the students back together to “debrief” over the progress made (e.g. what students learned, did well, struggled with; how they worked independently or together; efforts made, etc.)

· The teacher reinforces the “why” of Workshop as well as the “what”

9. What are the rules for Workshop Time?

· Workshop Rules may be determined by the teacher and must be shared, explained and reviewed by the teacher throughout each phase of implementation as well as during the year as needed
· The rules should be posted, clearly written and large enough to see at any place in the room

· Some rules might include the following:

· Speak in a quiet voice

· Share materials and ideas with others

· Be polite to each other

· Take turns with materials and put them away when you are done

· If the teacher is working with someone else, please don’t interrupt!

· Have no more than 5-6 rules for Workshop.  During the year, some rules may need to be revised, added or even deleted, depending on the current situation

· Rules should reflect the way students go about doing their work by themselves, with their peers, with the teacher, and with classroom materials

· Rules must be consistently followed by the teacher and the students so that the time remains useful throughout the year 
10. What is the Workshop Debrief?

· The Workshop Debrief is an opportunity for the students and teacher to reflect on the successes and problems during Workshop Time

· It is led by the teacher at the end of each, daily Workshop session
· The debrief need only last between 2-5 minutes, depending on the nature of the discussion

· The teacher mentally prepares a set of questions to pose to the students regarding their work.  Some might include:

· What went well today?

· What were the problems encountered today?

· How might we change things to make it more successful tomorrow?

· This is also a time when students can share new things they have learned, projects or writing pieces they have completed, progress they have made (e.g. increase in fluency rate, finishing a book, etc.)

· The beginning of the year will be marked by a greater emphasis on organizational, structural and the processes of Workshop Time.  As students move through the year at Phase 4, the debrief will focus more on academic growth and challenges, student sharing their work, etc.
· The debriefing process may be a quick teacher survey of the class (saving on time, but informing the teacher) or opened to student dialogue around instructional issues

· The teacher models how to reflect by letting students know what he/she did well, learned, struggled with, etc.

11.  What are the characteristics of Phase 2?

· Phase 2 lasts another week, though some primary grades may take a bit longer

· The teacher revisits and reinforces the rules and procedures 

· The teacher introduces the “Menu” Management format with a place on the board or on a poster the “Must Do-May Do List”.

· Students independently complete multiple tasks in numerical order, according to the Menu
· Students are expected to transition themselves without help from the teacher and to learn to self-monitor their time and effort.  This is critical to the success of the next phase

· The teacher monitors the room, taking notes to help guide the debriefing session, especially in regard to student transitioning, self-monitoring, independent work levels, interaction with others, and use of materials
· The teacher ends Workshop according to the schedule by pulling the students back together to “debrief” over the progress made (e.g. what students learned, did well, struggled with; how they worked independently or together; efforts made, etc.)

12.  What are the tasks students complete during Workshop?

· During Phase 1 and 2, the teacher is setting predictable routines for independent and collaborative work which will be completed throughout the year

· Independent tasks can only be assigned when students are able to complete them with 95-100% accuracy or where they can easily check their work toward accuracy (e.g. spelling words, vocabulary words, etc.)

· All Must Do and May Do tasks should be related to current or somewhat recent objectives being taught in the core curriculum

· Must Do Tasks should be somewhat open-ended, in that, they are able to be completed regardless of the level of the student.  They should also be priority areas of learning, while “May Do’s” are less critical for all students

· Some examples of independent tasks might include:

· Fluency Folders/Building (reading text at the students independent level)

· RAN (Rapid Automatic Naming) Boards

· Text Analysis Activities (phonics, affix, root patterns)

· Rereading text or portions of text (which students have been instructed in and practiced with the teacher)

· Text or book discussion/projects

· Writing process, writing journals, etc.
· Spelling practice, spelling activities
· Vocabulary review, vocabulary activities
· Practice reading high frequency words

· Finishing the rest of a practice page that has been used for instruction (highly structured or guided practice)

Some examples of collaborative tasks might include:

· Same as independent tasks, except with a partner or small group (including providing specific feedback) 

· Reading and Rereading Bulletin Board Lists, Word Banks, Learning Posters, Concept/Question Board, etc. together
· Objective or unit related projects

· Games, word sorts, etc. related to current objectives
· Text dialogue and reflection

· Listening Center

· Writing Center (e.g. peer-conferencing, publishing, etc.)

· As the year progresses, Must Do tasks may be differentiated based on practice the student really needs toward mastery
13.  What are the characteristics of Phase 3?

· Phase 3 lasts approximately 2 weeks, though some primary grades may require a little more time

· Students are well aware of and follow  the rules and procedures 

· Students are introduced to the concept of the teacher working with a small group and with the concept of “no interruption” of the teacher during this important time

· The Workshop Menu is fully in place, with students given 2-3 tasks on the “Must Do” list (in numbered order) and a couple of tasks to choose from the “May Do” list once the “Must Do’s” are completed
· The teachers pulls ONE group of students for reteaching or preteaching of a skill or concept
· The teacher teaches the prevention/intervention group for 5-10 minutes, depending on the grade level and/or the content

· The teacher briefly monitors the group at the beginning and end of the Workshop period and leads the debriefing time at the end
· During this time, the teacher confirms the process he/she will go through in determining flexible student groups

14.  How does the teacher go about teaching the small group?

· Students are called to the teachers kidney/round table or floor area or have their names listed in a special place on the Must Do/May Do List to indicate that they will work with the teacher

· Students listed have an apparent need based on teacher observation or assessment.  The small group is based on the number of students in need of the specific instruction, rather than on a set number of students
· The teacher assures that all students understand their Workshop tasks to be completed and they have begun work on them prior to calling the small group
· The teacher provides “differentiated closure” by sending those who demonstrate their competence in meeting the objective back to their seats.  She/he may continue working with those students who require continued assistance.
· Instructional time should be maximized, lessons should be fast-paced, objectives should be clear, explanations and modeling should be exacting, opportunities for structured practice should be provided, and corrective feedback should be immediate
· Teachers should be highly prepared to offer this level of intensive instruction

· One student “Workshop Go-To-Helper” role may be assigned to help students who are inclined to interrupt the teacher
15.  What are the characteristics of Phase 4?

· Phase 4 lasts for the remainder of the year
· Students are regularly working off the “Menu” as they did in Phase 3
· The teachers pulls MULTIPLE groups of students for varied but intentional purposes
· Time allotted may increase slightly depending on the tasks to be completed or the curricular focus.  At some times, Workshop may be split into more than one daily session (the total length of time remaining the same), depending on the focus of the lesson(s)
· Workshop routines are maintained throughout the year, but are still flexible as students move toward greater independence or as the teacher identifies necessary alterations

· Differentiated “Must Do” Tasks are offered when possible and as appropriate

· All students will read, write, talk, listen, create, practice, and master A LOT throughout the school year, while receiving help from the teacher along the way!
16.  How are students grouped for instruction?

· Students identified as intensive or strategic will need to meet with the teacher more often and may need intervention opportunities

· Students who demonstrate misunderstanding during whole group instruction will need special support in a small group
17.  How does the teacher teach multiple groups?

· All groups are composed intentionally and for a specific learning objective or goal.  The demands placed on student attention and competence should be of the highest rigor.  The direct instruction method (I Do-We Do-You Do) should be utilized on a smaller scale, but with similar results.  High expectations for EVERY student are evident by what the teacher says and does during these meetings

· Teachers must become need-oriented rather than group-oriented or activity-oriented to be successful

· When the small groups work with the teacher they can be for varied lengths of time, for varied purposes, and through varied means.  Preteaching and reteaching grade level objectives is critical to ongoing success and are preventative measures provided by the classroom teacher.  Intervention groups also meet with the teacher for a designated course of time to help students meet previously unmet grade level standards, objectives and content.

· Intervention groups may spend time reading/building fluency with lower level texts, mastering below grade level prerequisite skills, or practicing in struggling areas 
· Teacher organizes all materials, utilizes routines, etc. so that small group time is fast-paced, to the point, and highly predictable.  Teachers also works with students to transition to the small group then back into independent work with minimal loss of time

18.  When and how long is Workshop for each grade level?
· Workshop Time should be provided DAILY as a part of the Reading/Language Arts Block.  The minimum daily requirements for teaching Reading/Language Arts are as follows: 

· Kindergarten – 60 minutes (1 hour)

· Grades 1-3 – 150 minutes (2.5 hours)

· Grades 4-6 – 120 minutes (2 hours)

Note: These times have been established and are documented in the California State Reading-Language Arts Framework as minimum, daily amounts for a student who is functioning at benchmark/grade level

· The district will determine, based on the needs of their student populations, Workshop is a part of the minimum time requirements or if it is to be conducted outside the minimum time, thereby extending the instructional time
· Three Workshop time options exist for teachers to choose from:

· BEFORE the teaching of all core curriculum/components
· AFTER the teaching of all core curriculum/components
· SPLIT into two short sessions during core curriculum/components
· The following Phase 4 times are recommended guidelines:

· Kindergarten – 15-20 minutes daily
· Grades 1-3 – 30-40 minutes daily
· Grades 4-6 – 30-45 minutes daily
19.  What might Workshop look like in Phase 4?
· The teacher transitions into Workshop Time by reminding students of the rules or a specific rule that has not consistently been followed – 1 minute
· Teacher provides a “tour” of the “Must Do/May Do List, briefly explaining the tasks and giving specific instructions or teaching reminders – 2 minutes

· Students begin working independently and sequentially on the “Must Do List” items before moving to the “May Do List” – throughout the designated time block

· The teacher pulls students to work in small, temporary, objective-specific groups as needed.  Between pulling groups, the teacher monitors student work habits – throughout the designated block
· The teacher pulls the class together for a whole group “Debrief” on what was accomplished during the time – 3 minutes
“The negative consequences are high for children when we simply let reading problems emerge, rather than addressing potential sources of difficulty as early as possible.  It is crucial that we address problems before children experience failure and before expensive supplementary services are needed.”


- Preventing Reading Difficulties in Young Children, National Research Council, March 1998
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