A Model of Comprehension Instruction

The model of comprehension instruction we believe is best supported by research does more than simply include instruction in specific comprehension strategies and opportunities to read, write, and discuss texts— it connects and integrates these different learning opportunities.  Specifically, we suggest an instructional model including the following five components:

1. An explicit description of the strategy and when and how it should be used.  “Predicting is making guesses about what will come next in the text you are reading. You should make predictions a lot when you read. For now, you should stop every two pages that you read and make some predictions.”
2. Teacher and/or student modeling of the strategy in action.  “I am going to make predictions while I read this book. I will start with just the cover here.  Hmm...I see a picture of an owl. It looks like he—I think it is a he—is wearing pajamas, and he is carrying a candle. I predict that this is going to be a make-believe story because owls do not really wear pajamas and carry candles. I predict it is going to be about this owl, and it is going to take place at nighttime.  “The title will give me more clues about the book; the title is Owl at Home. So this makes me think even more that this book is going to be about the owl.  He will probably be the main character.  And it will take place in his house.  “Okay, I have made some predictions about the book based on the cover.  Now I am going to open up the book and begin reading.”

3. Collaborative use of the strategy in action. “I have made some good predictions so far in the book. From this part on I want you to make predictions with me. Each of us should stop and think about what might happen next.... Okay, now let’s hear what you think and why....”

4. Guided practice using the strategy with gradual release of responsibility.  Early on...“I have called the three of you together to work on making predictions while you read this and other books.  After every few pages I will ask each of you to stop and make a prediction.  We will talk about your predictions and then read on to see if they come true.”  Later on...“Each of you has a chart that lists different pages in your book.  When you finish reading a page on the list, stop and make a prediction.  Write the prediction in the column that says ‘Prediction.’  When you get to the next page on the list, check off whether your prediction ‘Happened,’ ‘Will not happen,’ or ‘Still might happen.’ Then make another prediction and write it down.” (This is based on the Reading Forecaster Technique from Mason and Au [1986] described and cited in Lipson and Wixson [1991].)

5. Independent use of the strategy. “It is time for silent reading. As you read today, remember what we have been working on—making predictions while we read. Be sure to make predictions every two or three pages. Ask yourself why you made the prediction you did—what made you think that. Check as you read to see whether your prediction came true. Jamal is passing out Predictions! Bookmarks to remind you.”  Throughout these five phases, it is important that neither the teacher nor the students lose sight of the need to coordinate or orchestrate comprehension strategies.  Strategies are not to be used singly—good readers do not read a book and only make predictions. Rather, good readers use multiple strategies constantly. Although the above model foregrounds a particular strategy at a particular time, other strategies should also be referenced, modeled, and encouraged throughout the process.
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