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“Comprehension is defined as ‘intentional thinking during which meaning is constructed through interaction between the text and the reader.’ Thus, readers derive meaning from the text when they engage in intentional, problem solving thinking processes.“

 





- National Reading Panel (2000)

1.  What kind of a task is the act of reading?
· Reading is very complex because readers have to engage in a number of mental operations that appear as functionally parallel.  These include:  decoding words, assigning meaning to words, developing meaningful ideas from groups of words (phrases, clauses, sentences), drawing inferences, relating what is known to what is being read, and more.   (Isabel Beck, 1998)
· Reading is a more complex process than most people think: An expert can make a complex skill look easy. But the apparent effortlessness of a chess master or concert pianist does not deceive us.  What we sometimes fail to appreciate is that skilled reading is an intellectual feat, no less complex than chess playing.  But because of the deceptively effortless look and feel of reading, and the fact that there are relatively many “reading masters” in our society, reading skill is not given as much credit for complexity as other forms of expertise.  (Just & Carpenter,1987)
2. What are the practices that promote comprehension?
· “Proficiency in decoding and encoding skills is necessary but not sufficient for comprehending and writing about academic subject matter. Students also have to understand, use, and ultimately live the academic language of books and schooling.“ - - Shefelbine (1998)as quoted in the Reading/Language Arts Framework
· “Teachers must not assume that limited decoding ability equals limited ability to think deeply about text.”

· “All students, especially those who struggle, need reading experiences and instruction in rich, multidimensional programs that encompass growth in skill, motivation, and the construction of knowledge.”

· “Teachers can include many reading experiences in which the burden of decoding is removed, thus clearing the way for students to read more purposefully, strategically, and reflectively.” – Building Comprehension When They’re Still Learning to Read Words, Gay Ivey; Pressley, M. (2002) Comprehension Instruction
· Comprehension Abilities can be developed through instruction:

· Teach decoding skills

· Encourage the development of sight words

· Teach students to use semantic context clues to evaluate whether decodings are accurate
· Teach vocabulary meanings

· Encourage extensive reading

· Encourage students to ask themselves why the ideas related to the text make sense
· Teach self-regulated use of comprehension strategies         – Pressley, 2002
3.  What causes a breakdown in reading comprehension?
· The interaction of text and reader requires proficiency in, and an integration of a number of skills 

· It is a complex process

· Lack of proficiency in any of these areas will negatively impact comprehension

· Lack of knowledge of the sound spelling system

· Lack of reading fluency

· Limited oral language skills (vocabulary, language structure)

· Limited conceptual and factual knowledge

· Lack of strategies and skills to improve comprehension or to repair it when it breaks down

· Lack of explicit instruction

· Insufficient practice

        4.  What are the factors that influence comprehension?
· Text-based factors:

· Genre - narrative/expository

· Quality/nature of text - coherence/considerateness

· Density and difficulty of concepts

· Reader-based factors:

· Decoding accuracy and fluency

· Vocabulary knowledge

· Extent of prior knowledge

· Extent of engagement and interest
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6. What does research say about Comprehension Instruction?
· The National Reading Panel Report identifies the seven kinds of instruction that appear to be effective and most promising for classroom instruction
· Comprehension monitoring - where students learn how to be aware of their understanding of the material
· Cooperative learning - where students learn reading strategies together
· Use of graphic and semantic organizers (including story maps) - where readers make graphic representations of the material to assist comprehension/understanding
· Question answering - where readers answer questions posed by the teacher and receive immediate feedback

· Question generation - where readers ask themselves questions about various aspects of the text


· Story structure - where students are taught to use the structure of the story as a means of helping them recall story content 

· Summarization - where readers are taught to integrate ideas and generalize from the text information
7. What are the grade level learning goals for comprehension? 

· Kindergarten (building listening comprehension)
· Predict story content through pictures and context

· Retell familiar stories

· Ask and answer questions about elements of text

· Identify characters, settings, and important events

· Grade 1 (building listening and reading comprehension)

· Respond to questions (who, what, where, how)

· Confirm predictions by identifying key words

· Retell ideas from simple expository and narrative text

· Identify and describe plot, setting and characters, including beginning, middle and end of a story

· Recollect, talk, and write about books read

· Grade 2 (building reading comprehension)

· Ask clarifying questions about textual elements of exposition (why, what if, how)

· Restate facts and details to clarify and organize ideas

· Recognize cause and effect relationships in text

· Compare and contrast plots, settings, and characters by different authors and different versions of the same stories from different cultures

· Grade 3 (building reading comprehension w/ more difficult text)

· Recall major points in text and modify predictions

· Distinguish main ideas and supporting details in expository text

· Extract appropriate and significant information from text, including problems and solutions

· Comprehend basic plots of text genres (classic fairy tales, myths, folktales, legends, and fables)

· Determine the underlying theme or author’s message in fiction and non-fiction text
8. Why is strategy instruction so important?
· “Comprehension strategies are specific, learned procedures that foster active, competent, self-regulated, and intentional reading.  Classroom teachers implement comprehension strategy instruction by demonstrating, modeling, or guiding their use during the reading of a text.  When readers practice and acquire the procedures, they can interact effectively with text without assistance.  Most readers who are not explicitly taught cognitive procedures are unlikely to learn, develop, or use them spontaneously.  Practice in their use with teacher assistance leads to their gradual internalization and independent mastery.” - Teaching Readers How to Comprehend Text Strategically, Trabasso and Bouchard
· “…students need information about what comprehension strategies are and how they might be used to provide understanding of a given text.”  - Dole and Duffy
· “In some studies, less able readers who have been taught a comprehension strategy were indistinguishable from more able readers who had not been taught the strategy directly.”              - Fielding and Pearson, 1994
· “The process of comprehension is both interactive and strategic - readers make decisions by selecting strategies that fit the kind of text they are reading and their purpose for reading.”        - Teaching Reading Sourcebook, CORE (2000)
· Comprehension strategies are purposeful and powerful

· Strategies enable the reader to solve problems and make sense of text

· Strategies enable the reader to tackle challenging text

· Strategies lead to reading independence
· Strategic Readers do FIVE Things as they read

· Determine Importance

· Summarize Information

· Draw Inferences

· Generate Questions

· Monitor Comprehension
- Baker &Brown, 1984; Cooper, 1993; Pressley,et al, 1989

9. What are the comprehension strategies taught in OCR?
· Predicting - Good readers predict what will happen next.  When reading non-fiction, they predict what they will learn, thus setting a purpose for reading.  Quality predictions are based on text information and personal experience.  They should be provided with clear explanations.  Good readers also read “between the lines”, making meaning and sense of ideas not directly stated in the text
· Asking Question - Good readers ask questions in their minds as they read.  This prepares them to learn more or process text ideas as they read.  Some questions clear up confusion or make us read on to find answers.  We also test ourselves with questions about what we read, thus checking our understanding as we determine answers
· Monitoring and Clarifying - Good readers constantly monitor themselves to make sure they understand what they are reading.  If they do not understand, they know the correct action to take, such as rereading, slowing down, correcting errors, etc.  Good readers stay alert to signs that they are losing concentration, are encountering unfamiliar vocabulary, lack of background knowledge, etc. and know how to “fix” the problem appropriately
· Visualizing – Good readers can see what is happening in the text, through mental images formed as they read.  They picture the setting, characters, and the action in the story.  Visualizing helps the reader make sense of all the description and detail provided by the author.  This strategy can be used for expository text by visualizing each step or episode of a complex process or event.  Sometimes illustrations, diagrams or maps help.
· Summarize - Good readers sum up the essence of the message(s) they have read to check their understanding and confirm meaning.  They link idea to idea within the text and reread to fill in the gaps to keep track of what they read, focus on important information, and put the text into their own words.  Summarizing is especially helpful with longer, more complex, text
· Monitoring/Adjusting Speed - Good readers know that all test is not the same and requires different approaches to the level of attention needed to give to it and/or when it is helpful to slow down, reread, etc.
· Making Connections – Good readers relate what they are reading to their own knowledge and experiences about life.  This may be based on past experiences or readings.
10. How are comprehension strategies best taught?
· Effective Comprehension strategy instruction is explicit, or direct.  Research shows that explicit teaching techniques are particularly effective for comprehension strategy instruction.  In explicit instruction, teachers tell readers why and when they should use strategies, what strategies to use, and how to apply them. - Put Reading First, p. 53  

· The steps of explicit [comprehension] instruction typically include:

· Direct explanation - teacher explains what the strategy is and its purpose

· Modeling - teacher demonstrates how to use this strategy by “thinking aloud” while interacting with actual text

· Guided practice - teachers work with students to help them figure out how and when to use the strategy in actual text

· Feedback - as students practice, the teacher may engage discussion or have students think aloud

· Application - students apply to other text, assume responsibility for determining what strategy to use, how, when and why to use it   - Put Reading First (2001)
· Comprehension instruction research can be easily compared to and is suited to the direct instruction model
	COMP. RESEARCH
	DIRECT INSTR.
	APPLICATION

	Direct Explanation
	Orientation
	Share the purpose and use of the strategy

	Teacher Modeling
	Presentation
	Provide a think-aloud or mental model of the way the strategy is applied

	Guided Practice/ Feedback
	Highly Structured Practice/Guided Practice
	Give students multiple opportunities to use the strategy and provide corrective feedback

	Application
	Independent Practice
	Ask students to use and reflect on the use of strategies


  11. Why is mental modeling so critical to student learning?
· “...Teachers must make their reasoning ‘visible’ so that students can become conscious of the processing that is involved in order to understand what they are reading.”                                  - Duffy & Roehler, 1988
· “Strategies for approaching different types of reading have different types of purposes. We will not leave our students to discover these strategies on their own, because they won’t. Rather, we will forthrightly show them. For example, you can effectively model main idea or most important point of the text. We also model reading itself, not only during read-alouds with children but also by reading ourselves.”  - Templeton (1991)
· Think-Alouds clearly show students how an expert reader makes sense of what is read through strategic means
12. How should comprehension strategies be modeled?
· When thinking aloud, teachers should:

· Name the strategy

· Define the strategy

· Tell how and why the strategy is being used

· Use and model the strategy in a natural, authentic way

· Prompt and motivate students to use other strategies

· Gradually turn the responsibility over to students

· Teaching tips for mental modeling/think-alouds:

· Practice/Rehearse with a text before using it to model with the students
· Don’t stop to think-aloud more than once every few sentences or even paragraphs
· Make sure students have visual access to the text while you read and/or model
· Modeling the way you think before, during and after you read is a powerful way to teach the student how to comprehend
· Put a post-it or other marker in the text where you will stop and think-aloud
· Try a variety of strategies at one time.  Other times, you might want to focus on just one strategy that will help the students most
· Use mental modeling with all types of texts
· Choose a portion of the text that will provide the best learning, will be a challenge to the student and is interesting to read and/or talk about
· Make your think-alouds interesting and insightful.  Don’t allow the modeling to “drag”
· Depending on the child’s age and expertise, switch roles and have him/her model their thinking for you.

· Take turns thinking aloud so it becomes more of a conversation between you and the students
· After you’ve read and/or modeled, allow time for students to “deconstruct the model” by reflecting on the process together, drawing out the use of the strategies (or skills) used and why/how they were used
· Help students rely less on pictures and more on the text and its inferences

13. What are the comprehension skills students must learn?
· Comprehension skills are procedures students use to grasp the organizational structure of the text

· “Text structure refers to the organizational features that serve as a frame or pattern to guide and help readers identify important information and logical connections between ideas.”  - Dickinson, Simmons, and Kameenui (1995)
· “…Students who learn to use the internal organization and structure of the informational text are more able to comprehend and retain key ideas.  [These] students are aided in understanding when they are guided to use the author’s underlying text organization.  [In addition] students need to be introduced to basic expository structures, such as compare and contrast, description, sequence of events, problem and solution and then be guided to use those structures to read text…”          - Ogle and Blachowicz (2002)
· “Skills are highly routinized, almost automatic behaviors…It is assumed the use of the skills will be unconscious…”                    - Dole, Duffy, Roehler, & Pearson, 1991
· A goal of instruction in reading comprehension skills is to make students aware of the logic behind the structure of a written piece

· If readers can discern the logic of the structure, they will be more able to understand the author’s logic and gain knowledge and insights both of the facts and the intent of the text, (directly stated and inferred); they will also become better writers.
14. What are the OCR skills and how should they be taught?
· Organizational structures should be introduced systematically and judiciously and should be taught explicitly.  Once taught, each structure should be reviewed cumulatively.                         – Reading/Language Arts Framework for California Public Schools (1999)

· Skills should be taught using the direct instruction method, with lesson objectives focused on teaching students to think through, identify, and use various communication structures and apply those skills to the process of strategic reading
	SKILL
	PURPOSE

	· Cause and Effect

· Compare and Contrast

· Sequence
· Main Ideas and Details
· Classifying and Categorizing
	Shows how the  author organized   text information      for the reader

	· Author’s Purpose
· Fact and Opinion
· Drawing Conclusions
· Making Inferences
	Helps the reader “read” between the lines and synthesize content information


·  “Strategies require using several skills or abilities in concert…no one set of skills is always linked to a particular strategy.  Instead, strategies comprise skill combinations which involve a degree of critical thinking, thoughtful selection, and self-control that is not true for skills.” - Lipson and Cooper, 2002
· Use the phases of direct instruction to teach comprehension skills, including the shaping of practice opportunities

· Provide a rationale for utilizing specific skill information so that students know why it is so important
· Tie the learning and use of skills back to the application of real reading and writing tasks, including using the text information to become a more strategic reader
· Be careful not to relegate reading skills to only a graphic organizer or other organizational tool, instead, make it a launching pad for deep thinking and talking about the text, ideas outside the literal text, the author’s craft, genre, etc. 
· Build in time at the end of the instructional week, after strategy and skill instruction has been taught, to allow students the opportunity to apply the skills taught to their use of the strategy that has been taught.  This affords students practice time applying reading strategies.                                                                  
15. How are English Learners be supported during instruction?
· Preview new concepts with photos, artifacts and other quick activities before the lesson, then discuss the concepts after the lesson to clarify and review
· Use semantic maps to delineate relationships and give students concrete systems to process, reflect on, and integrate information (Reyes & Bos, 1998; Gersten & Baker, 2000)

· Activate and draw upon students’ background knowledge in relation to the story (Saunders, 1998; Schifini, 1994; Ulanoff & Pucci, 1999)
· Provide support to students by “thinking-aloud”
· Use different levels of questions when discussing text

· Engage in student dialogue even during read-alouds

· Be aware of teacher talk that may be confusing to an EL

· Engage students in identifying big ideas in a text and in graphically depicting the relationships among these ideas (RAND, 2002)

· Point out language in text with features that can be difficult to understand

· Maria Elena Arguelles, 2008

16. What is student dialogue and why is it so important?
· Student dialogue is the opportunity given to students to openly share ideas, contrasting views, points of confusion, and personal opinions with their peers in an open forum
· Dialogue can be initiated by asking questions that spark ideas in students and related to what is being read or has been read
· The adopted programs provide numerous opportunities for dialogue with questions provided in the marginalia of the T.E.

· Dialogue encourages students to focus on important story ideas

· It provides opportunities to think deeply and reflect rather than expecting a quickly retrieved answer

· It develops student oral language and use with decontextualized language (not typical of everyday languge)
· It focuses student attention to text content and language
· It is a structured comprehension practice opportunity
17. Why is student dialogue such a challenge?
· Students often ignore information or decontextualized language provided in the text

· Students often focus on pictures and background knowledge in order to formulate answers 

· Time for dialogue is limited

· Questions asked of students often lead to brief, constrained answers
· Typically, students have not been challenged to THINK deeply
18. How can student dialogue be made successful?
· Build structures that allows students to ask questions of each other, to be answered by each other, and confirmed by each other, with the teacher acting as referee/facilitator

· When asking questions or having students model a strategy, give students opportunities to think first and turn to a partner second, so everyone gets a chance to engage and interact with the text and its ideas.  Then open it up to the entire class for deeper discussion
· Model how dialogue should take place in a “fish bowl” demonstration with the students, the teacher acting as a participant

· Provide sentence frames or sentence stems to support students in using strategies and skills, as well as to express their ideas about what they are reading.

· Use graphic organizers as a storage place for ideas that students can refer to as they engage in dialogue

· Connect student responses and continue the flow of thought from one text segment to the other

· In primary grades, use pictures in text to support or confirm understandings when necessary, but not to develop understandings

· Assist students in relating background knowledge and experiences directly to the text information

· Study the difficulty students may face in gaining meaning from the text and plan accordingly
· Consider how the use of pictures, background knowledge, and vocabulary will be carefully integrated into the discussion

· Plan the best places to segment text for reading and discussion

· Initiate with initial open-ended questions…use the questions provided in the T.E. as a starting off point

· Anticipate possible student responses to initial questions, both correct and incorrect and be ready to give feedback or, more importantly, to allow other students to give their own feedback
· Draw students back to text language (reread) and avoid focus on pictures

· Repeat and rephrase what is said to move the dialogue forward
· Encourage students to go back into the text to support their ideas or to confirm what they think they know, etc.

· Spend adequate time allowing students to reflect and dialogue on ways they use strategies as they read on their own.  Allow them to share those strategies that they use a lot and those that they struggle to use effectively.  Use what they share as a means of shaping more effective instruction

· Be prepared with deep, follow-up questions that open the classroom talk into true conversation, going beyond superficial understandings and allowing for real processing of text that is shared by students and stimulates their thinking.  This will motivate students to not only engage in the discussion, but teach them how to think about text when they are reading independently.
Comprehension is not a skill that you “master.” It evolves continually…as we read more, and know more, our understanding of text is enriched. It’s an on-going, life long process.
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