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“The fluent reader sounds good, is easy to listen to, and reads with enough expression to help the listener understand and enjoy the material.”


- Charles Clark
1.  How has educational research defined reading fluency?
· Speed + Accuracy = Fluency

· Reading quickly and in a meaningful way

· Decoding and comprehending simultaneously

· Freedom from word identification problems

· Fluency  is derived from the Latin word fluens which means “to flow”

· Smooth and effortless reading
· "Fluency is the ability to read a text accurately and quickly. When fluent readers read silently, they recognize words automatically. They group words quickly to help them gain meaning from what they read. Fluent readers read aloud effortlessly and with expression. Their reading sounds natural, as if they were speaking."  Put Reading First, p. 22 
· The clear, easy, and quick written or spoken expression of ideas; freedom from word-identification problems that might hinder comprehension in silent reading or the expression of ideas in oral reading; automaticity – CA State RLA Framework
2. Why is fluency such a crucial element of proficient reading?
· “Fluency, it seems, serves as a bridge between word recognition and comprehension. Because fluent readers are able to identify words accurately and automatically, they can focus most of their attention on comprehension…” - J. Osborn, F. Lehr, & E. Hieber (2003), A Focus on Fluency
· Fluent reading does not preclude hesitating or pausing to decode unknown words, however it is unlikely that readers will have a high-quality interpretation of a text when many words need to be decoded (F. Heibert)
· Generally, fluent readers score higher on comprehension assessments

· Having multiple and consistent opportunities to read allows students to practice decoding words that contain learned sound-spelling patterns to the point that they become part of the reader’s sight memory, thus leading to automatic, even unconscious, recognition of words in future readings
· Research indicates that the differences in the automaticity of beginning readers with the majority of the words in typical first grade texts are already substantial by mid-first grade (Good, Wallin, Simmons, Kame’enui and Kaminski, 2002; Lesgold, Resnick and Hammond, 1985)

3. What are some Indicators of fluent reading?
· The ability to read with expression (especially on the first read)
· The ability to recall/retell what has been read (especially in the primary grades)
· Comparable similarities in the level of listening comprehension recall and oral reading comprehension recall (i.e. the student can retell what has been read at a similar level of detail, regardless of whether they have been read to or they have read the material themselves)
· The number of words read correct per minute (WCPM) on a fluency assessment
· The ability to rapidly name letters, numbers, objects, words, phrases, etc. is an indicator that, once learned, a reader has the mental capacity to quickly recall words and increase speed when practicing text reading (Rapid Naming)
4.  What are the difference between the way a fluent reader and a dysfluent reader process text?
· When reading, the eye “sees” virtually every word.  A fluent reader’s eyes saccade (a rapid intermittent eye movement which occurs when the eyes fixates on one point after another in the visual field) from phrase to phrase, thus leading to the flow of reading; A dysfluent reader’s eyes saccade from word to word, fixating on each word (the less known about the word, the longer the fixation), thus contributing to “choppy”, laborious reading
· All readers have a visual perception span relative to their knowledge base (e.g. As early readers learn letters, they perceive letters on a page, rather than words or phrases; As students learn that words are made up of letters and letter patterns, they begin to perceive words on a page; As words are learned to the point of automaticity – now a functional part of the reader’s site memory -  they perceive phrases and are readily able to read in a meaningful way 
· Fluent reader’s eyes perceive phrases on a page, taking in 6-10 letters/characters at a time (e.g. “In_the_beg…” for “In the beginning”); Their eyes are always ahead of what their oral or inner voice is saying (eye-voice span); Unskilled readers have a very narrow eye-voice span because they must stop to concentrate on so many words
· Fluent readers know the majority of words automatically and attend to less frequent words in text (familiar words are processed holistically and are responded to quickly); Less skilled readers process all words on the page, even words that appear frequently, letter by letter
· When confronted with an unfamiliar word, skilled readers may engage in a brief letter-by-letter processing but quickly move to a holistic strategy with increased exposure to the word (Samuels, Miller and Eisenberg, 1979); Dysfluent readers will,  most likely, not engage with an unfamiliar word, perhaps skipping it altogether, mumbling through the word based on a few recognizable sounds, or spontaneously substituting a word they think it could be (not necessarily based on meaningful context, but on visual cues, such as a letter or other grapheme within the word – e.g. saying “both” instead of “brother” – and moving on even though it does not make sense to the meaning or the syntax of the sentence) 
· Skilled readers focus their attention on making connections among ideas in the text and their background knowledge; Unskilled readers focus their attention primarily on decoding individual sounds or words rather than on the meanings and connections of those words
· Fluent readers mentally divide words into meaningful chunks so that they are able to read with expression; Dysfluent readers read in a slow, deliberate, and labored manner often pausing at inappropriate places 
5.  What are some factors that inhibit fluent reading?
· A decoding breakdown due to a lack of phonics knowledge and/or the ability to employ competent blending strategies
· The limited vocabulary and/or background knowledge of the reader
· The student’s difficulty with syntax (structure of language) and/or understanding of how punctuation works within text
· Unfamiliarity with text, text content, and/or text structure
· Being overly focused on gaining meaning from the text (i.e. a readers conscious plans to gain information or meaning slows down the pace of the reading
· In more severe cases, reading fluency may falter when the reader experiences retrieval problems, feedback mechanisms, or a lack of auditory sequential memory 
    6.  What are the three dimensions of reading fluency ?
· ACCURACY IN WORD DECODING
· Unfamiliar words must be sounded out with minimal errors
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Accuracy is developed by deeply learning and applying phonics knowledge and other strategies useful for decoding
· The “building blocks” of                                                 accurate reading include                                            alphabetic knowledge,                                                      phonemic awareness,                                                                      understanding of the                                                    alphabetic principle, and                                                            phonics knowledge/application
· Accuracy is determined by                                                         the percentage of words a                                                                               

Reader can read correctly.  
It has been shown to be a                                                     valid measure of reading                                                                                          

Proficiency (Fuchs,                                                                     Fuchs, and Deno, 1982) 
· Students who score in the 97-100% range are able to read the text without assistance.  Those who score within the 90-96% range are able to read the text with some assistance.  Those who score below 90% in word accuracy find the text too challenging to read
· Students should read text on their own at their independent level; Instruction that includes immediate feedback and support should be at their instructional level; Text should be read to students when it is at their instructional level (Note: When the whole group curriculum calls for the reading of a text for the purpose of teaching comprehension strategies and skills, the pre-reading lesson support (such as building background knowledge, vocabulary development, etc.), carefully paced choral reading, and teacher prompts and feedback can assist students who are reading the text from their frustration level)
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· AUTOMATIC PROCESSING OF WORDS
· The reader must be able to recognize familiar words quickly and without deliberation
· Mental effort and finite thinking resources must be given to making meaning

· The “building blocks” of accurate reading must be developed to levels of increased speed (automaticity) as a predictor and support of future fluent reading
· Automaticity is the fast, effortless recognition of words that comes with a great deal of reading practice
·  “When you are just learning, you will be awkward, you will make mistakes, and you will need to think about letters and words. The only way that humans become automatic at something is through practice. Good readers are fluent because they are automatic at all of the lower level aspects of the task.” - C. Clark (1995)Teaching Students About Reading: A Fluency Example
· Determining a reader’s automaticity can be done through reading rate, using one minute, previously unread grade level passages (WCPM – Words Correct Per Minute)
· Hasbrouck and Tindal have recently completed an extensive study of oral reading fluency norms, useful for determining levels of both accuracy and automaticity, and helpful in making decisions about fluency goals and practice 
· The chart below includes the average number of words per week growth needed to maintain the percentile level.  Students scoring below the 50th percentile need to have greater growth per week to close the gap
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· PROSODIC READING OF TEXT

· The reader must parse the text into syntactically (structural) and semantically (meaningful) appropriate units (T. Rasinski, 2004)
· Prosody is the ability to read in a manner that sounds like normal speech.  Voice intonation and expression needs to mirror normal speech patterns
· A prosodic reader read with appropriate fluctuations in expression.  If readers read quickly and accurately but without expression in their voices, placing equal emphasis on every word, with no sense of phrasing, punctuation, etc., then it is unlikely they will FULLY understand the text
· Prosody is a compilation of spoken language features including stress or emphasis, pitch variations, intonations, reading rate, and pausing.  Prosodic reading reflects an understanding of meaning, phrasing, and syntax, as well as the reading cues provided by text features, such as punctuation marks (Osborn, Lehr, Hiebert) 
· Prosody is taught through direct, explicit instruction of concepts about print (including punctuation usage), word meanings language syntax, and text structures; Prosodic Reading is supported, though not ensured, through development of automaticity and accuracy as well as modeling by expert readers
· REMEMBER: There is a difference between automaticity and fluency.  “Fast should not be confused with fluent”      – T. Rasinski, 2004
· Prosody is the subjective element of the three dimensions, and is therefore very difficult to assess by a common or standardized measure.  Therefore, researchers have turned to rubrics to guide the assessment of prosody since it is difficult to quantify.  The rubric ranges from well-phrased, expressive reading at one end to word-by-word, monotonic reading at the other
· The chart below shows a rubric used on the NAEP (National Assessment for Educational Progress) test given to fourth graders across the country.  A level 3 or 4 is considered passing
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· A checklist developed by Hudson, Lane and Pullen provides a more detailed assessment of a student’s prosody:
· Student placed vocal emphasis on appropriate words
· Student’s voice tone rose and fell at appropriate points in the text
· Student’s inflection reflected the punctuation in the text (e.g., voice tone rose near the end of a question)
· In narrative text with dialogue, student used appropriate vocal tone to represent characters’ mental states, such as excitement, sadness, fear, or confidence
· Student used punctuation to pause appropriately at phrase boundaries
· Student used prepositional phrases to pause appropriately at phrase boundaries
· Student used subject–verb divisions to pause appropriately at phrase boundaries
· Student used conjunctions to pause appropriately at phrase boundaries
7. What are some implications for fluency instruction?
· Every aspect of beginning reading instruction must be scrutinized for its contribution to mastery in reading fluency
· Word reading skills must be taught, practiced and assessed in a similar fashion to the cognitive demands of fluency reading passage (i.e. these skills must be developed and reinforced until the student demonstrates independence – automaticity and accuracy
· Instructional routines (for both skill building and reading application) should be used frequently and consistently in each classroom and throughout the student’s experience in the school system; these routines should be taught from the perspective that students utilize the processes in their own, independent reading experiences (e.g. using learned blending procedures as the first means of decoding words)
· Student reading fluency can be reinforced at some level in almost every reading/language arts lesson through brief, incidental encounters;  Intentionally planning to increase the amount of time that students spend actually reading (whether its words on a list, directions on a page, independent practice time, small group reading instruction, etc.) or engaging at some level with text (e.g. revisiting or referencing the anthology to support answers during comprehension instruction; multiple rereads of a shared or modeled writing piece)
· The more students practice reading, the more likely they will increase their proficiency as a fluent reader (research has found that scaffolded, or decodable, text used for repeated readings to build fluency is more effective than literature or other types of text because there are more known words (less rare words) that can readily become part of the reader’s site memory            – Hiebert, 2005)
· As students move through grade levels, they will need more opportunities to read grade level texts that are increasingly varied in their genre and content
· Reading practice must take reading stamina into account (i.e. the ability to read longer passages without getting cognitively worn out), however, it must be remembered that fluency practice is not the sole aim of the curriculum.  In fact, it has been contemplated by some researchers that too much fluency practice may be counter productive (Hiebert, 2005)

· Students need multiple opportunities to read on a daily basis, but for varied purposes and to stimulate their own interests and enthusiasm
8. What are the instructional priorities for developing fluency?
· The Stages of Reading Development (Chall) are reflected in the grade level priorities for fluency instruction.  
· The chart below highlights the three dimensions of fluency instruction (accuracy, automaticity, and prosody) from grade to grade, K-6:
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· Each of the skill elements should be mastered by students each year.  All instruction, both taught and practiced, must be designed and delivered to move students to full levels of independence
9. What are some useful ways to teach the three dimensions?
· Teach and Reinforce Accuracy
· Teach students from the word level to the phrase level to the text level (e.g. as appropriate and possible, support their knowledge and identification of key words and phrases found in text prior to reading the full passage)
· Highlight taught phonics patterns in decodable books BEFORE they read it

· Consistently use resources that support knowledge of sound-symbol correspondence (e.g. sound-spelling cards) and teach/model how to use them efficiently
· Model and expect students to use blending strategies as a priority strategy, including using them rapidly and confirming their accuracy
· Help students learn to read high frequency words, building memory of those words around the distinctive meanings, usage, and features of the words (e.g. “said” has to do with someone talking, it often appears after quotation marks in the books we read, it is the past tense of say, the “ai” in the middle of the word makes the soft /e/ sound, it is an irregular word spelling, etc.)
· Teach and Reinforce Automaticity
· Make it a priority to allow a lot of practice time for reading and rereading of text taught and used in class, including outside of the Reading/Langauge Arts Block
· Model fluent reading regularly, pointing out aspects of your fluent reading and “setting the bar” for student reading expectations
· Set WCPM (words correct per minute) goals, both class and individual, with students

· Focus on vocabulary development instruction for the purpose of reducing barriers to automatic word recognition 

· Focus student attention on language structures and syntax as reading in phrases is a natural way to increase reading speed (as opposed to trying to read words fast)
· Teach and Reinforce Prosody
· Help students hear and be aware of the distinctive differences between prosodic reading and monotonic reading
· Analyze text with students for clues to prosody (e.g. punctuation, phrases)

· Add “signals” to text prior to reading and rereading text (e.g. chunk or parse text by placing brackets around phrases) 
· Model prosodic reading for students and be sure that chorally reading of text is read with prosody, with each rereading sounding better than the last
10. What are some useful methods for reading with students?
·  The National Reading Panel (2000), after reviewing several studies relevant to the effects of guided oral reading instructional practices, concluded that guided oral reading procedures that included guidance from teachers, peers, or parents had a significant and positive impact on word recognition, fluency, and comprehension across a range of grade levels (both in regular education as well as special education; both for good readers as well as poor readers)
· The practice breaks down into three important parts:
· It is GUIDED (with feedback) – Students benefit from appropriate feedback from teachers, peers, or tutors
· It is ORAL – Studies have shown that reading aloud is the best way to practice fluency.  Studies do not consistently show that silent reading practice works
· It is REPEATATIVE – Reading occurs until criteria (WCPM) is met.  This means reading a text three or more times orally, with appropriate and immediate feedback
· Structured practice sessions with the classroom teacher support student fluency.  Teachers should plan on using scaffolded processes according to the needs of the students they are leading
· Word-Phrase-Text Practice – Have students practice building speed and accuracy reading and rereding words that will appear in embedded text, then do the same with phrases that will be encountered, followed by the reading and rereading the actual passage or book
· I Do-We Do-You Do Reading Practice – Teacher reads the text segment with prosody as the students follow along, then the students and the teacher reread the same segment of text together, with the students chorally reading the segment a final time on their own
11. What are the questions the site should ask itself?
· Are teachers explicitly and implicitly teaching and modeling fluency skills and applications?
· Are lessons taught designed to move students toward increased independence?

· Are opportunities for fluency practice built into the day and distributed throughout the week?
· Are teachers monitoring and giving specific, corrective feedback on a consistent basis?

· Are fluency assessments used to provide more exact instruction and monitoring of student progress (used more often with struggling readers) and to set and monitor school-wide goals 
“Reading a lot is one of the most powerful methods of increasing fluency, vocabulary, and comprehension, and becoming educated about the world.”



     



- Shany and Biemiller, 1995
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