Fluency Practice Structures/Strategies for Students
Below you will find researcher-recommended strategies or structures useful for optimizing effective practice opportunities for students to read and build fluency.  It is wise to orient students to a specific strategy and allow them time to understand and use it well before adding another strategy to their fluency practice repertoire. 
	Strategy
	Description/Procedures

	Repeated Reading
Purpose: 
To increase automaticity rate, words read per minute
Based on Samuels, Schermer, & Reinking, 1992
	· A student orally reads the same passage/text several times until the desired rate is reached (e.g. grade level norms).
· Keep reading at least three other passages at that same level of difficulty until the same rate is reached, then move on to the next level of difficulty and repeat the procedure.

· Students should do this at least 10-20 minutes each day, with at least 3-4 repetitions of the text each day
· Students should count their words read per minute and chart them on a graph after each read so they can see the progress they are making each day and over time.

· Teachers can help all students set personal as well as classroom goals for words read per minute, moving toward mastering grade level text.
· Students who are reading at lower levels will benefit more from reading with an adult and receiving corrective feedback.

· Vary the focus of the rereads to increasing appropriate prosody.

	Partner/ Buddy Reading  

Purpose: Repeated Oral Reading with guidance and feedback
Based on Samuels, 2002
	· Teacher reads aloud a text, usually from the student reader, modeling expressive reading.  Students follow along in their books.
· Pairs of students take turns reading a passage from the story to each other.  The fluent reader reads first to set the pace and ensure accuracy.  The struggling reader reads aloud the same passage, attempting to match the pace of his or her partner.
· The partner gives guidance with word recognition and provides feedback and encouragement.

· The struggling reader rereads the passage until it can be read independently (about four rereadings).

· The teacher closely monitors reading fluency, moving around the room to listen to each set of partners.

	Whole Class Repeated Reading
Purpose: Increasing Reading Automaticity Accuracy and through practice and feedback from peers

Based on Therrien & Kubina, 2006
	· The teacher establishes a set time of about 10-20 minutes for whole class administration of rereading in a peer tutoring format.

· A selected passage is read aloud to a competent peer tutor.  The teacher closely monitors peer groups during repeated reading sessions to monitor feedback given to peers.  If peer groups are having difficulty, adjustments should be made to the groupings.
· Feedback on word error and reading speed is given to the partner in a corrective manner.  The feedback is either immediate or delayed.  If a student hesitates on a word for three seconds or omits a word, error correction should be given immediately.  Otherwise, it should be delayed until after the passage has been read, but prior to the next reread.  After each reading, the peer tutor should provide performance feedback on reading speed and accuracy.  Providing performance feedback is motivational.

· Reread passage until performance criterion goal is reached.  That criterion goal is based on a student’s grade level norms.  If a student has to reread a passage for an extended period of time, an easier passage should be used.  The reverse is also true.
· Teachers should be reminded that the passages need to be within students’ instructional level (read with 85-90% accuracy) and preferably read in one to two minutes.

· Teachers need to model “motivational corrective feedback” for the class and provide practice to tutors in giving that feedback to their peers

	Peer Assisted Learning Strategies (PALS)
Purpose: Increasing Reading Fluency with practice in Comprehension 

Based on Fuchs, Fuchs & Burish, 2000
	· Teacher assigns partners according to fluency scores, high to middle, middle to low (1 with 11, 2 with 12, …10 with 20)

· Using the first step, “partner reading”, the higher achieving student reads aloud while their partner follows along and corrects mistakes.  Students switch roles and reread.

· The next step is “paragraph shrinking” in which students state the main idea in 10 words or less, which encourages them to display and monitor comprehension

· The next step is “prediction relay” in which partners take turns predicting what information will be in the next part of the text, then reads aloud to find it (predict, read, check, summarize)

· First grade students only complete the first step, “partner reading”.

	Rapid Automatic Naming (RAN) Boards
Purpose: Building the habits of automaticity and accuracy leading to fluent reading of text.

Based on Therrien & Kubina, 2006
	· RAN Boards may contain shapes, colors, numbers, letters, sounds, words, syllables, phrases or simple text.
· Place two copies of the RAN Board in front of students and a timer in the center.
· Taking turns, students practice reading the “boards” aloud to each other before beginning the timing.
· Student 1 sets the timer for one minute and tells Student 2 to “begin”.
· Student 2 reads across the page while Student 1 follows on his copy and uses a marker/crayon to draw a line through any items that are read incorrectly.
· When the timer goes off, Student 1 marks the last item read and counts the number of items read correctly.
· Repeat the activity at least two more times attempting to increase speed and accuracy.
· Reverse roles.
· To insure that students are practicing correctly, review the RAN Board items with students before the activity.

	Phrase Cued Reading

Purpose:

Provide students with practice and support in reading with proper phrasing, intonation, and expression.

Based on Rasinski, 1994
	· Use text or text passages within the students’ instructional to independent reading level range (decodables, leveled text, anthology, etc.).
· Cue pauses in the text with slashes: single slash represents short pauses; double slash represents longer pauses (at the end of the sentences).
· Teacher ranks students by reading ability from highest performing to lowest performing. Split the class in half and pair the top-ranked low-performing students with the top-ranked high-performing student.  Continue pairing in that order.
· Teacher provides each student with a copy of the text.  Place timer between pairs of students.

· Working in pairs, Student 1 (higher performing student) reads the text, pausing briefly between chunks (or phrases) as denoted by slash marks.

· Student 2 (lower performing student) repeats the reading, emphasizing the pauses at slash marks.

· Repeat the activity using a timer to quicken the pace.

· To ensure that both partners understand the activity, model the phrase cued reading using the echo reading strategy.
· Over time, have students progress to longer and/or more difficult passages.
· Over time, extend the activity by having students read a selected text and divide the sentences into meaningful phrases with slash marks.


