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GRADES 3-6 – HOUGHTON MIFFLIN READING

Component: READING (50-65 min.)
· Teacher Read Aloud (Day 1)
· Teacher, through the use of “Think Alouds,” explicitly models fluent, prosodic reading and explains that this is what good readers do when reading
· Teacher points out appropriate voice modulation and intonation during the reading

· Using academic language, teacher will remind students that prosodic reading facilitates listening comprehension

· Student responses to comprehension questions and post-read discussion should be in complete sentences

· Preparing to Read/Vocabulary
· Teacher introduces vocabulary words, including how to pronounce the words, supporting pronunciation with Sound-Spelling cards, structural analysis elements, etc.

· Reinforce the concept that knowledge of vocabulary words, and how they are used in a sentence, supports fluent reading

· Reinforce that meaningful phrases, appositional phrases, context clues, and sentence structure supports not only vocabulary development, but also contribute to prosodic reading

· Model, echo read, or chorally read the practice sentences/paragraphs on the transparencies, and the key vocabulary sentences in the Get Set section, to build fluency

· Utilize the Phonics/Decoding Strategy as review to model and practice decoding longer words and/or vocabulary words with the expectation that students will emulate the process rapidly as they read from the anthology
· Consider making the sentences on the lesson transparency available for rereading during UA Time (e.g., charts, sentence strips) *

· Reading the Anthology/Content Links/Information & Study Skills
· The first read of the anthology is not a Teacher Read Aloud or a listen to the CD activity; it is a whole class choral reading

· When chorally reading the anthology, teacher’s voice sets a fluent pace, mimicking natural speech rather than word-by-word choppy reading

· Teacher models the blending and syllable division routines as needed and reminds students that they should do this during their own reading *
· Teacher and students reread the entire story and/or passages appropriate for building prosody, noting prosodic cues within the text *
· Teacher models and expects students to use the Monitor/Clarify strategy to build accuracy and intonation

· Students use complete sentences when responding to comprehension questions,  reinforcing their knowledge and use of syntax and vocabulary

· After direct instruction of the anthology lessons and repeated choral readings in whole group settings (at the end of the instructional week), students can read along with the reader on the CD to practice reading for speed, accuracy, and prosody  *
· Teacher demonstrates orally how to read when researching information and explicitly explains the differences between reading a text passage fluently and locating/studying information through the use of study strategies (e.g. skimming, scanning, rereading, adjusting speed, note taking, etc.); time is provided for student practice *
Component: WORD WORK (30-40 min.)
· Decoding Longer Words:  Structural Analysis/Phonics
· Organize the words practiced during the lesson so they can be reread for fluency practice at the conclusion of the lesson *
· Teacher explicitly points out that when the root or base word is changed (e.g., plurals, contractions, affixes), these changes may affect changes in the spelling, pronunciation, and/or meaning of the word

· Remind students that word parts, roots, prefixes, suffixes, inflectional endings, etc. identified in the structural analysis lessons can be transferred to unknown words students may encounter in their reading *
· Review the Sound-Spelling cards to introduce/reinforce the spelling pattern(s)

· Review instructional routines (i.e., blending routines 1-3, syllable division routines, etc.) to support student response and develop automaticity

· Teacher effortlessly models using the blending and syllable division routines to support student decoding of single and multisyllabic words

· Teacher reinforces the idea that the blending and syllable division routines are strategies that the students can use independently when reading *

· When giving corrective feedback, teacher prompts students to use spelling patterns, structural analysis, and/or word knowledge to repair decoding errors, referencing appropriate decoding tools (e.g., Sound-Spelling cards, sight syllable charts, root word and affix charts, etc.) 

· At the conclusion of the lesson, words and sentences practiced during the lesson are reread chorally to support automaticity of Sound-Spelling pattern recognition and blending routines; focus on reading in meaningful phrases/chunks *
· Practice Book pages

· Chorally read the directions and sentences for additional fluency practice

· Teacher reinforces the connection between the Sound-Spelling patterns reviewed to their application on the Practice Book pages

· Students reread sentences/words individually or in partners for additional practice once the page is completed *

· When words have been charted, students can reread for additional practice during UA Time *
· Spelling 

· Teacher begins by referring to the Sound Spelling cards and then frequently referring to them during the lesson and reminding the students that the cards’ can be used as a tool for reading and spelling

· Teachers use the Sound-in-Sequence or Multisyllable Dictation Routines when dictating the words (Day 1 & 2) identified in the lesson to build in active student engagement, and to reinforce application of the Sound-Spelling patterns

· Teacher reviews/reteaches the targeted sound-spelling pattern, connecting it to the phonics and phonemic awareness lessons, and the connected texts 
· Vocabulary Skills 

· Reinforce the concept that some words should be studied/analyzed to aid in fluent reading (deep knowledge of word meanings, syntactical structures, parts of speech, etc.)
· Provide students with opportunities to identify vocabulary words accurately in isolation and in classroom text *
· Provide opportunities for repetitive reading of the vocabulary words and their connected phrases to develop automaticity and accuracy *
· Provide opportunities to reread sentences generated during the vocabulary skills lessons and on the Practice Book pages *

· Point out high frequency syllables and affixes in lessons; reread words with these frequent and meaningful parts to build accuracy and automaticity  *
· Teacher provides opportunities for independent practice of the vocabulary words during Universal Access time and throughout the day, e.g., flashcards, “out-the-door checks,” etc. *
· Consider making the sentences on the lesson transparency available for rereading during UA Time (e.g., charts, sentence strips) *

Component: WRITING & GRAMMAR (30-40 min.)
· Grammar

· Teacher stresses and builds knowledge of the natural flow of language to support intonation and syntax

· Teacher supports struggling students with both oral and written sentence frames, varying the structure from simple to more complex sentences and moving students to greater independence 

· Locate and reread passages in the anthology and connected texts that contain examples of the grammar skill taught

· Daily Language Practice 

· Complete with a choral, prosodic reread of the sentence once corrected 

· When DLP has been charted, students can reread for additional practice during UA*

· Writing

· Students chorally read and reread writing done in the class, including Reading-Writing Workshop

· Students read and reread the writing genre examples in their anthologies to build automaticity and fluency *

· Teacher emphasizes the inter-relatedness of phonemic awareness, phonics, decoding, and writing (encoding)
Component: UNIVERSAL ACCESS (20-40 min.)

· Independent/Collaborative Tasks

· Make rereading of program text a DAILY occurrence during UA (Must Do List)

· Vary the reading of text (e.g. decodables from previous grade levels, EL summaries, anthologies, leveled readers, etc.) to move students from their instructional text level (90-95% accuracy) to greater ease and independence on grade level text materials 

· Do not overly rely on simplified texts (e.g. EL summaries, decodables) for practicing fluency

· Provide opportunities for reading high frequency phrases
· Reread charts and posters created during core instruction to build accuracy and speed

· Expect students to read with prosody when reading orally with partners, small group, etc.

· Teach students how to give corrective feedback to their peers after they have read orally

· Utilize fluency folders in a way that helps students know their personal goal and how to attain it.  The goal should accelerate students toward normed WCPM on grade level text.

· Small Group Instruction

· Support student application of rapid and automatic blending and it’s use toward fluent reading, referencing Sound/Spelling Cards as needed
· Spend time analyzing, reading, and rereading text as appropriate to the students’ fluency error analyses taken from their ongoing assessments

· Provide opportunities for students to do a “cold read” of grade level text with feedback

· Provide specific corrective feedback to students on a regular basis

· Spend time immediately following a reading analyzing improvements and errors with students
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* Use during Universal Access Time – small group/partner/individual review and practice opportunities
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