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GRADES 1 – OPEN COURT READING

PREPARING TO READ:

WARMING UP (Units 1-6)
· Teacher provides students with game like activities that reinforce previously introduced phonological tasks, sound/spelling patterns, and high frequency words to build the foundations of fluency*
· Follow the time recommendations provided in the T.E., moving at a rapid pace to build/stress automaticity with previously learned skills
PHONEMIC AWARENESS (Units 1 &2)

· Develop blending and segmenting skills that relate to decoding and encoding words

· Inform students that listening for sounds in words will help them figure out how to read words and write words

· Let the students do the work; teacher varies use of  “voice in/voice out” as appropriate to move students to independent manipulation of sounds

· Pace is kept brisk to build automaticity and eliminate adding “uh” to consonant sounds; teacher articulation is accurate and sounds are easily discriminated

· Establish consistent visual cues (hand signals) during choral responses;  consider a quieter signal (tap rather than clap) to reduce noise allowing students’ to hear individual sounds in words, thus building accuracy 
· Teacher gives immediate corrective feedback to support accuracy and proper pronunciation of the sound(s)
· The goal is for students is to graduate to effortless blending and segmenting of phonemes

LETTER RECOGNITION/REVIEWING SOUNDS AND LETTERS (Unit 1)

· Teachers stresses rapid naming of letters, both upper and lower case, not settling for less than one letter per second*
· Teacher emphasizes correct letter formation to reinforce accurate recognition of upper and lower case letters*
PHONICS (Units 1-6)/PHONICS AND FLUENCY (Units 7-10)
· Introducing Sound/Spelling Pattern

· Teacher introduces sound/spelling cards, special devices, and sound/spelling pattern(s) to students and explains knowing patterns will help them decode unfamiliar words with that pattern

· Teacher provides students with practice identifying the target sound in words, connecting it with the specific spelling pattern
· Teacher reinforces accurate spelling pattern identification through instructing students in writing sound/spelling pattern with correct letter formation
· Teacher gives immediate corrective feedback to support accuracy, referencing the Sound-Spelling card and spelling pattern 

· Students sub vocalize spelling as they write the pattern in the air, hand, and desk to reinforce their knowledge of the sound/spelling pattern 
· Blending
· The teacher establishes the purpose of the blending lessons is to teach students the strategy for figuring out unfamiliar words

· The teacher establishes consistent instructional routines (including visual and verbal cues) to support student response and develop automaticity
· Each word of the word line is individually written to reinforce the left to right reading progression; all word lines remain posted throughout the Language Arts block and throughout the week for additional reinforcement and practice*
· Teacher writes blending lines in a format that students can reread multiple times to develop accurate, automatic decoding of words and prosodic reading of sentences
· Teacher uses direct explanation/modeling and highly structured practice to support the application of blending techniques to build accuracy with recognizing words that contain the targeted sound/spelling pattern*
· Teacher incorporates the “About the Words and Sentences” information during direct explanation and highly structured practice to support students’ phonics knowledge and understanding of the sound/spelling system
· Teacher moves fluently between all blending routines (e.g. vowel first, sound-by-sound, whole word, syllable, etc.) to support students, but the ultimate goal is student independent blending

· Teacher reinforces the idea that the blending routines are strategies that the students use independently to decode unfamiliar words when reading

· To build automaticity, the teacher provides students with multiple opportunities to read words and sentences with the targeted sound/spelling pattern and high frequency words*
· Teacher provides students with instruction and practice recognizing sight syllables (i.e., -ing, le), orthographic conventions (i.e., plural forms, contractions) and syllable blending to build accuracy and automaticity

· Teacher provides instruction, modeling, and practice reading and rereading sentences for intonation, expression, and in meaningful phrases to develop prosodic reading

· At the conclusion of the lesson, words and sentence practiced during the lesson are reread to support automaticity of Sound-Spelling pattern recognition and blending routines

· Teacher reinforces the idea that there are some High Frequency Words which need to be memorized for fluent reading; helps student distinguish the difference between a high frequency sight word and a decodable word
· Students have multiple opportunities to identify high frequency words accurately in isolation and in connected text *

· When word lines have been written on chart paper, students can reread for additional practice during Workshop*

· Developing Oral Language
· Teacher provides additional practice opportunities to read word lines with automaticity and read sentences with fluency and prosody

· Students identify and use words in extended sentences and/or activities that help students connect words to context and word meaning

· Phonics Skills Practice

· Teacher reinforces the connection between the Sound-Spelling patterns just taught to their application on the Practice Book pages

· Teacher provides highly structured practice of sound spelling pattern by reviewing name of card, sound and spelling(s) 

· Teacher “voice in” as students chorally read each word and then prompts students to subvocalize the sounds of the spellings as they write the word using correct letter formation to reinforce accurate encoding

· Students chorally read and write sentences to practice using sound spelling patterns, sight words, correct capitalization and ending punctuation  
· Students reread sentences/words individually or in partners for additional practice once the page is completed *
· Students are provided with activities that reinforce accurate writing of words with the targeted sound/spelling pattern
· Students chorally read all workbook page’s directions and skill practice items
· Dictation and Spelling

· Teacher provides students with highly structured practice, reinforcing the visual memory of words and the targeted sound/spelling patterns
· Teacher reinforces the use of sound/spelling cards for accuracy in encoding and decoding and reminds students to use the cards when doing their independent writing

· Teachers use the Sound-in-Sequence, Whole Word, or Sentence Dictation routines when dictating words identified in the lesson to build in active student engagement, and to reinforce application of the Sound-Spelling patterns 

· Teacher guides students through the proofreading process as they check and correct errors to reinforce the visual memory of the words
· For added practice students reread corrected list of words for fluency and automaticity at the conclusion of the lesson*
· Teacher can record words on chart paper during the proofreading phase of the lesson; chart can then be reread during Workshop time for additional practice*

· Teacher provides students opportunity to apply their sound/spelling knowledge and independent use of the sound/spelling cards during the subsequent spelling activity and during independent writing
Reading a Decodable Book 
· The teacher emphasizes the purpose of the decodable book is to reinforce students’ expanding knowledge and use of the sound/spelling correspondences; therefore the instructional emphasis is not comprehension
· Teacher reinforces the spelling pattern students will encounter in the Decodable Book

· Teacher introduces new high frequency words and reviews previously taught high-frequency words listed on the High Frequency Word Bank to build automaticity*

· Teacher provides opportunities for repetitive reading of the high frequency words in isolation and in context to develop automaticity and accuracy*
· Teacher provides opportunities for independent practice of the high frequency words during Workshop and throughout the day, e.g., flashcards, “out-the-door checks,” etc.*
· Prior to the first read, students browse the text for the target sound-spelling pattern from the phonics lesson and briefly discuss what the story will tell them

· Teacher reminds students they have a strategy for decoding unfamiliar words and provides corrective feedback (including modeling the decoding strategy) as students practice reading unfamiliar words and text

· Teacher explains to students that during their first read of the decodable story they are to apply the blending strategies to decodable words and to recognize high frequency words
· Following the discussion questions and prior to subsequent reads, teacher does a limited guided browse of the story to provide a context for prosody, e.g., noting how punctuation affects voice modulation, how the phrasing impacts the meaning,  and how these elements relate to fluent reading

· Teacher models, reinforces, and provides feedback to students on prosodic reading of decodable text 
· When chorally rereading, teacher’s voice sets a fluent pace, mimicking natural speech rather than word-by-word choppy reading
· Teacher explains and models how to monitor and give feedback during partner reading

· Teacher determines, through formal and informal fluency assessment, students’ needs for additional practice in high frequency words and/or decodable words in connected text to develop accurate and automatic reading

· Decodable books should be read at least six times on the day they are introduced to monitor accuracy and build automaticity:  Students independently decode the first page, then the page is chorally read.  Continue page-by-page decoding, followed by choral reading of each page.  Then chorally reread the entire story, reading a minimum of three additional times during the day  (See Teaching a Decodable Text routine)*

READING AND RESPONDING

Teacher Read Aloud (Previewing the Unit)
· Teacher, through the use of “Think Alouds,” explicitly models fluent, prosodic reading and explains that this is what good readers do when reading

· Teacher points out appropriate voice modulation and intonation during the reading

· Using academic language, teacher will remind students that prosodic reading facilitates listening comprehension

· Student responses to comprehension questions and post-read discussion about unit’s theme should be in complete sentences
Build Background/Preview& Prepare/Selection Vocabulary
· Teacher introduces vocabulary words, including how to pronounce the words, supporting pronunciation with Sound-Spelling cards, structural analysis elements, etc.

· Reinforce the concept that knowledge of vocabulary words, and how they are used in a sentence, supports automatic recognition of the word in text
· Chorally reread introduced vocabulary words to develop prior knowledge for future recognition of words, including rereading the Big Book, independently reading Little Big Books, etc. (Units 1-8) 
· Chorally read the vocabulary words and sentences on the transparencies to build fluency (Units 9-10) 
· Reinforce that meaningful phrases, appositional phrases, context clues, and sentence structure supports not only vocabulary development, but also contribute to prosodic reading
· Clarify meanings of complex words or phrases students will encounter in the text (Units 5-10)
· Consider transferring the sentences on the selection vocabulary lesson transparency to charts or sentence strips for rereading during Workshop*
Reading the Big Book (Units 1-6)
· Teacher models and prompts students to browse before reading and tells students browsing helps activate prior knowledge and set reading goals
· Teacher explicitly models fluent, prosodic reading and, through the use of “Think Alouds,” the application of reading strategies, explaining that this is what good readers do when reading

· When tracking, teacher uses a sweeping motion rather than a word-by-word pointing motion to focus students on the fluidity of print

· During repeated readings, the students practice prosody in choral reading with teacher feedback, e.g., pointing out, explaining, and modeling the use of prosodic cues in text *
· Teacher models using the decoding strategy when appropriate and reminds students that they can do the same when they read *
· Teacher calls attention to high frequency words embedded in the text and points out that because these words occur so frequently in text, they are read by sight and not decoded

· Teacher makes the Big Books, or small versions of them, accessible to students for reading during Workshop* 

First Readers (Units 5-6)/Reading the Anthology (Units 7-10)
· The first read of the anthology is NOT a Teacher Read-Aloud or a listen-to-the-CD activity; it is a whole class choral reading

· When chorally reading the anthology, teacher’s voice sets a fluent pace, mimicking natural speech rather than word-by-word choppy reading

· Teacher models and prompts students to use the blending routines as needed and reminds students that they should do this during their own reading*
· Teacher and students reread the entire story and/or passages appropriate for building prosody, noting prosodic cues within the text

· Teacher models and expects students to use the Monitor and Clarify strategy to build accuracy and intonation

· Students use complete sentences when responding to comprehension questions,  reinforcing their knowledge and use of syntax and vocabulary
· Students should spend time rereading anthology stories in whole group, small group and partner settings, or on their own
· After direct instruction of the anthology lessons and repeated choral readings in various settings (at the end of the instructional week), students can read along with the reader on the CD to practice reading for speed, accuracy, and prosody*
· Students chorally read all workbook page’s directions and skill practice items*
Print Awareness (Units 1-6)/Literary Elements (Units 7-10)
· Teacher points out ways fluency is influenced by certain aspects of print awareness (e.g. dashes, dialogue, speech bubble, ending punctuation, contractions, etc.)
· Teacher directs students back to the text to support rereading of key literary features
INQUIRY

Investigating Concepts Beyond the Text/Supporting the Investigation/Science and Social Studies Connection
· Teacher provides ongoing opportunities for students to encounter and use expository text for building fluency

· Teacher provides theme related reading material at students’ independent level to build fluency, accuracy, conceptual vocabulary and knowledge* 

· Teacher prompts students to use decoding strategies and Sound/Spelling cards when encountering unfamiliar words
· Teacher promotes and motivates students to read on their own based upon their interests and tied to their inquiry questions
 LANGUAGE ARTS

Word Analysis

Vocabulary

· Teacher reinforces vocabulary by providing multiple exposures to words, explaining to students that knowledge of words will support the decoding of unfamiliar words

· Students reread class-generated charts of word families and/or categorized words to build vocabulary and reinforce accuracy and automaticity*
· Anthology sentences with embedded vocabulary words are written on chart paper or sentence strips and reread for fluency*
· Students chorally read all workbook page’s directions and skill practice items*
Spelling (Units 6-10) 

· Teacher reviews/reteaches the targeted sound-spelling pattern, connecting it to the phonics and phonemic awareness lessons, and the connected texts 

· Teacher explicitly teaches the sound/spelling pattern, frequently referring to the Sound/Spelling Cards throughout the lesson and reminding the students that the cards are used as a tool for reading and spelling

· Teacher provides a variety of Workshop activities, partner reading and writing spelling lists to reinforce sound/spelling pattern and visual memory of word*
· Students chorally read all workbook page’s directions and skill practice items*
Writing Process Strategies 
· Students chorally read and reread any Teacher Model writing done in the class*
· Students read and reread the writing genre examples in their Language Arts Handbook to build automaticity and fluency*
· Students chorally read all workbook page’s directions and skill practice items*
· Students rehearse and read their drafts during Writing Seminar.

· Students read and reread their final/published work (e.g. class book)
· Teacher emphasizes the inter-relatedness of phonemic awareness, phonics, decoding, and writing (encoding)
English Language Conventions 
· Teacher stresses and builds knowledge of the natural flow of language to support intonation and syntax
· Students reread words and sentences written on the board and sentences 
· Teacher supports students with both oral and written sentence frames, varying the structure from simple to more complex sentences and moving students to greater independence*
WORKSHOP
· Independent/Collaborative Tasks
· Make rereading of program text a DAILY occurrence during Workshop (Must Do List); vary the reading of text (e.g. decodables, anthologies, First Readers, etc.) to move students from their instructional text level (90-95% accuracy) to greater ease and independence on grade level text materials 

· Do not overly rely on simplified texts for practicing fluency

· Reread charts and posters created during core instruction to build accuracy and speed

· Expect students to read with prosody when reading orally with partners, small group, etc.

· Teach students how to give corrective feedback to their peers after they have read orally

· Provide opportunities for rapid naming activities, especially of letters, words, and phrases

· Utilize RAN (Rapid Automatic Naming) folders in a way that helps students know their personal goal for speed and accuracy and how to attain it.  

· Be careful not to over rely on RAN lists to reinforce letters, sounds, or words students have not been taught or that might indicate that learning to read is simply a speed and memorizing behavior 

· Utilize fluency folders in a way that helps students know their personal goal and how to attain it.  The goal should accelerate students toward normed WCPM on grade level text.

· Small Group Instruction
· Teach students how to apply the blending strategy rapidly and automatically as they read

· Reference the Sound/Spelling Cards and model how to use them to support reading

· Maximize time by focusing on routines related to fluent reading at the passage/text level  

· Spend time analyzing, reading, and rereading text as appropriate to the students’ fluency error analyses taken from their ongoing assessments
· Provide opportunities for students to do a “cold read” of grade level text with feedback

· Provide specific corrective feedback to students on a regular basis

· Spend time immediately following a reading analyzing improvements and errors with students

· Reinforce the concept of high frequency words mixed with decodable words make up the text that students are reading.  Knowing some words by site and being able to decode other words allows students to begin the journey toward fluency.
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* Use during Workshop – small group/partner/individual review and practice opportunities
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