Good-Better-Best Teaching Scenarios #4
Level: K       Unit: 8
     Page: T81     Content Area: Blending Phonics Lesson
Objective: Students will automatically & accurately blend words and sentences.


	Teacher/Lesson/Cause
	Comments/Effect

	Teacher A starts the lesson by telling the students that they will identify initial l for words that begin with /l/ and blend and read words with consonants and short i.  She then tells students to share what will be learned with their partner, and after a few do not engage in talk, she prompts them to share.  She says they will review their Apples to Zebra book.  With post-its covering the words, she names the pictures then asks them the letter they expect to see and why.  Many hands shoot up and she pulls a popsicle stick and asks the student to answer the question.  The student is an above average student who gives her the correct answer and then says “l makes /l/”.  The teacher praises the student, telling her she is a good thinker.  She then points to the Iguana Alphafriends above the board.  She spends 4 minutes quizzing the kids on their knowledge of the card and words that start with short i.  Students are selected to answer her questions by pulling the popsicle stick names.  When a student is called on who does not know the answer to the question, the teacher tells the student to get help from their neighbor.  Once the correct answer is given by either the student or the neighbor, the teacher asks the next question.  She then places the i and t cards in the pocket chart and tells the students to watch and listen as she blends the word.  She blends the word “/iiiiiiiiiii/-/t/”, then says “it”.  She tells the class to say the word and they all say “it”.  She then makes the word lit in the pocket chart.  She tells students to make the /l/ sound and hold it, then tells them to add the /i/ sound and hold it, then to add the /t/ sound and hold it.  She says, “when we blend words, we stretch them out.”  She then tells them to whisper the word to a partner and make a sentence with the word.  She follows the same process with sit, fit, and bit.  The teacher tells students she is going to quiz them with a new word.  She makes the word, hit, in the pocket chart and tells them to “stretch it out”.  She tells students they are going to practice some different words together.  As she makes van, pig, tin, lap, nip, bin, and ran she reminds them to stretch it out to hear each sound.  She models how to stretch out the word as needed.  She displays the sentence,  “I like to see Kit.” and tells them to say each word as she points to it.  The students chorally say each word, “ I – like – to – see – Kit.”  She then asks them which word in the sentence has a short I sound in it.  She pulls a popsicle stick name and the boy says “like”.  She directs him to ask a neighbor, then he says “Kit” (she praises him).  She tells the students they blended all of their words really well today.
	

	Teacher B references the patterned word lists she has posted in the room.  She asks them to do a think-pair-share by silently looking at the words, then taking turns reading them with a partner.  She says when you see words like this in the books we read, you want to be able to quickly blend them and read them correctly, adding “That’s what good reader’s do all the time.”  She tells them they are going to learn to blend some words today.  She prints the letter e and references the Sound/Spelling Hen Card by card name, letter name, and letter sound.  She reminds them that every word has a vowel sound and a letter that tells you it makes that sound.  She does the same with the letter n.  She again touches each letter and says its sound, then moves her hand smoothly beneath the letter while blending the sounds together without pausing.  When she sees two students not watching she alerts them to watch her do it again.  She then prompts the class to blend the sounds with her (her voice in).  She watches student responses and calls on three who do not respond, asking them to blend en.  She confirms their response.  She follows the same procedure with the word, end.  She tells them they will now read words by adding one sound and letter to the beginning of the word.  She makes a sharp /b/ sound aloud and points to the “Ball Card”.  She does a brief think aloud to connect the sound in ball to the letter b.  She adds a b to end then blends the word rapidly to make “bend”.  She then uses the word in a sentence.  She follows a similar routine with the rest of the words and having students turn to a partner to make a sentence with the word. When some students have difficulty articulating the sound or hesitate to blend quickly, the teacher models or has them think and try again.  She checks their ability to blend by giving them the word “tend”.  She asks them to silently blend, then blend aloud.  She watches for some of her struggling students, corrects as needed and has them “show off” their ability to read words to the class.  She gives them a couple more checks by infusing two non-sense words with a similar pattern, emphasizing the rapid blending of words they don’t know.  She moves to blending sentences, using the routine and providing instruction as needed (e.g. using Sound-by-Sound with box, quickly telling them what bend in the lane means, repeating for automaticity/accuracy, using words like “final e”, etc.)  They read/reread the sentences for “fluency”, the teacher noting HFWs and decodable words.  She tells them she wrote these words on chart paper, so they can go back during Workshop and practice reading them with a partner.
	

	Teacher C initiates the lesson by telling them that they have to know their letters and their sounds.  He writes e on the overhead and asks students what the letter is.  Most respond correctly. He then writes the letter n on the board next to the e.  He asks them to name the letter.  Most respond.  He then says, “OK, now put these letters together and what word do you get?”  A few students raise their hands and he tells them to shout it out.  A few students say “en” aloud.  The teacher tells them they are doing a good job reading these words.  He then asks them what would happen if he added a “d” to the end of the word.  He says he will wait until all hands are up in the air.  After a minute all hands are up, so he tells them to tell their neighbor what the word is.  He puts a “b” in front of bend and asks, Now, what word do we have?” A few hands go up and the teacher chooses a student who answers correctly.  He tells them all to stand up and show him how they can bend.  They all get up and the teacher leads them in touching their toes.  He has them sit down after a minute, then asks the class to give him some other letters they could put in front of “end”.  Student volunteers give various letters, some which make real words and some which make pseudowords for which they are equally praised.  He writes all letters in front of “end”, making a list of words.  He tells them they are going to read these words together.  He takes out his pointer and points to each word, then some students read the word aloud.  When some students start getting ahead of the class, calling out the words, he stops and tells them to read them together.  He then tells them to read the list silently to themselves.  Following, he tells the class to watch as he writes sentences on the board and to see if they can read them.  He writes each sentence on the overhead and tells the Kindergarteners to silently read each word as he write it.  Some students sound words one sound at a time as the teacher writes.  The teacher hears one student say the word, dim, to which the teacher calls out, dime, and tells the kids they need to know that word.  One student raises his hand, is called on, and shares that he has a collection of dimes at home.  The teacher says that is cool and finishes writing the last sentence.  He then prompts the students to read all the words and sentences aloud and he reads the words with them.  In places where students slow down, less student voices are heard, or some students get ahead, he tells them to stop, points to the word and has them start again.  He tells them that during Workshop, they will practice these words again by reading them on flash cards.
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