
Key Components of Effective Language Arts Instruction

	Assessment
	Instruction
	Time
	Programs/Materials
	Grouping/Scheduling

	•
Determine mastery of  
standards

•
Determine what to teach

•
Use different types at 
strategic points (entry level, 
monitoring of progress, 
summative)

•
Identify students at risk 

•
Link to instruction and 
standards

•
Make quick, focused 
checks

•
Use formal and informal, 
formative and summative 
assessments to document 
student performance

•
Provide teacher support 

•
Review data at all levels
	•
Offer a 
comprehensive, 
balanced program 

•
Differentiate according 
to assessed needs

•
Provide explicit and 
systematic instruction in 
grades K-3 and 4-12

•
Assess and provide 
systematic instruction 
for students in grades 4-
12 who are not 
competent in K-3 skills

•
Adapt for advanced 
learners

•
Diagnose and address 
foundational skill 
deficits through 
instructional support and 
age-appropriate    

   materials


	•
Give priority and protect 
from interruption

•
Allocate at least 2.5 
hours daily at primary 
level

•
Allocate at least 2 hours 
daily in grades 4-8 in 
core and self-contained 
classes

•
Participate in at least 1 
course per semester in 
grades 9-12

•
Maximize engagement 

•
Correlate activities and 
content with essential 
skills

•
Provide more time and 
support for students with 
special learning 
needs—before and after 
school, during vacations, 
extra courses

•
Extend time by 
promoting independent 
reading outside school


	•
Use standards and current 
and confirmed research as 
base

•
Prioritize and sequence 
essential skills and 
strategies

•
Address standards in 
math, history, science

•
Relate activities directly to 
objectives; minimize 
extraneous material 

•
Provide access to and 
encourage use of library

•
Offer suggestions for 
special needs students

•
Provide age-appropriate 
and motivating topics and 
systematic practice for 
older students with 
reading difficulties

•
Address same content as 
well as teach English to 
English learners

•
Use a validated process to 
select materials


	•
Group flexibly

•
Use whole group or 
heterogeneous grouping 
when objectives are 
appropriate for range of 
learners in class

•
Use homogeneous 
grouping to customize 
instruction for assessed 
student needs

•
Adjust group size and 
composition for student 
progress and objectives

•
Use tutoring judiciously 
to supplement (not 
supplant) teacher 
delivered instruction

•
Use cross-class or cross-
grade grouping when 
appropriate to tailor 
instruction to students’ 
levels 

•
Use centers and 
independent activities 
judiciously; align them 
with objectives

	Motivation and Effort

	•
Motivation is a necessary precursor for children actually choosing to 
read and learn on their own.

•
Mastering standards in reading helps build motivation.

•
Teachers can promote motivation and the value of reading by  

   displaying enthusiasm, providing materials, modeling behaviors.

•
Motivation and reading for pleasure are mutually reinforcing.

	•
Student effort is essential to successful learning.

•
Effort is the variable most within students’ control.

•
Students must learn the direct relationship between effort and 
achievement.

•
Successful classrooms are places of expectation and responsibility.




Key Components of Effective Language Arts Instruction (continued)
	Differentiation
	Classroom Management
	Professional Development
	Administrative Practices
	Parent/Community Involvement

	•
Expect all students to meet 
or exceed standards

•
Provide students with 
reading difficulties, 
disabilities more intensive, 
systematic teaching and 
practice

•
Adapt learning contexts to 
stimulate and extend 
learning for advanced 
learners—accelerate and 
enrich

•
Provide English learners instruction in reading and writing as well as instruction in vocabulary     

    and structures of English 

•
Adapt instruction for 
students with multiple  

   needs
	•
Provide instruction, 
materials, and feedback 
that are interactive and 
highly engaging 

•
Establish and teach 
academic and social 
expectations

•
Link instruction, behavior, and curriculum; 
instruction is at 
appropriate levels, students are likely to succeed, environment is supportive

•
Plan and manage lessons, independent work, assessment, and resources in order to actively engage students, maximize time, achieve objectives


	•
Focus on student learning 
and tailoring curriculum 
and instruction to 
students’ needs 
compatible with research 
and standards 

•
Facilitate participation of 
educators in planning 
their own learning

•
Design activities to be ongoing and in-depth; include strategies to apply and sustain learning

•
Allocate time for teachers to reflect, discuss, analyze


refine, and plan

•
Support, follow-up, and 
evaluate activities


	•
Become knowledgeable 
about standards and 
effective programs

•
Create a coherent plan for language arts instruction in school

•
Maximize and protect 
instructional time 

•
Organize resources and 
personnel needed to 
support assessment and 
instruction

•
Support development of 
goals, examine student 
performance data, act to 
make needed changes

•
Ensure that all teachers are 
well trained and supported

•
Plan and allocate resources, time and staff for students who have not mastered standards
	•
Inform parents about 
standards, district’s 
curriculum and 
assessment, and progress 
of their children

•
Encourage and support 
parent involvement in 
improving child’s 
learning

•
Organize materials and programs so family and community members can extend learning 

•
Collaborate with college and university partners in professional development, tutoring, and other programs

•
Use community as a 
classroom

	Proficiency in Academic Language

	•
Academic language refers to the language of literacy, the language of books, tests, and formal writing.

•
There are several interrelated aspects of academic language that differ from conversational speech.  They include language function, vocabulary, 
background knowledge, text structure, syntactic complexity, and abstract thinking.

•
Proficiency in academic language is related to achievement in reading and writing as early as third grade.

•
Academic language is learned by repeated and extended use.  Reading, writing, and talking about books and school subject matter are key.

•
Four strategies are suggested: reading aloud to students’ instructional discussions; reading by students; and writing by students.

•
The central importance of students reading widely at increasingly more challenging levels cannot be overemphasized.
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