Ch. 7 RLA Framework – Universal Access


The ultimate goal of language arts programs in California is to ensure access to high-quality curriculum and instruction for all students in order to meet or exceed the state’s English-language arts content standards.

· California Reading/Language Arts Framework, Chapter 7,  p. 225

Useful Procedures for Planning Universal Access 
· Assess each student’s understanding at the start of instruction and continue to do so frequently as instruction advances, using the results of assessment for program placement and planning. 

· Diagnose the nature and severity of the student’s difficulty and modify curriculum and instruction accordingly when students have trouble with the language arts. 
· Engage in careful organization of resources and instruction and planning to adapt to individual needs. A variety of good teaching strategies that can be used according to the situation should be prepared. 

· Differentiate when necessary as to depth, complexity, novelty, or pacing and focus on the language arts standards and the key concepts within the standards that students must master to move on to the next grade level. 

· Employ flexible grouping strategies according to the students’ needs and achievement and the instructional tasks presented. 
· Enlist help from others, such as reading specialists, special education specialists, parents, aides, other teachers, community members, administrators, counselors, and diagnosticians when necessary and explore technology or other instructional devices or instructional materials, such as Braille text, as a way to respond to students’ individual needs.
Successful Diagnostic Teaching

To plan appropriate prevention/intervention strategies for helping students who are experiencing learning difficulties, teachers should consider the degree of severity and instructional differentiation according to these major groups:

Advanced

· Not at risk academically

· Measures indicate high proficiencies 

· Performance seems to be above the grade level targets

· Need more enrichment/ challenging activities

Benchmark

· Performance seems to be on target

· Not at risk of reading delay

· Based on current performance

· Working at grade level targets 
Strategic
· Need systematic and strategic intervention and monitoring

· Increased risk factors and low performance

· Not as low as those in intensive group

· Below grade level targets 
Intensive
· Seriously at risk

· Extremely low performance on multiple measures

· Greater the number of low measures, the greater the risk

· Far below grade level targets 
Successful Strategies for Students with Special Instructional Needs
1.   Establish a safe and supportive environment in which the students are encouraged to talk and ask questions freely when they do not understand. 

2.   Use a wide variety of ways to explain a concept or assignment. When appropriate, the concept or assignment may be depicted in graphic or pictorial form, with manipulatives, or with real objects to accompany oral and written instructions. 

3.   Provide assistance in the specific and general vocabulary to be used for each lesson prior to the lesson, using reinforcement or additional practice afterward. Instructional resources and instruction should be monitored for ambiguities or language that would be confusing, such as idioms. 

4.   Set up tutoring situations that offer additional assistance. Tutoring by a qualified teacher is optimal. Peer or cross-age tutoring should be so designed not to detract from the instructional time of either the tutor or tutee and should be supervised. 

5.   Extend the learning time by establishing a longer school day, weekend classes, and intersession or summer classes. 

6.   Enlist the help of parents at home when possible. 

7.   Establish special sessions to prepare students for unfamiliar testing situations.

8.   Ask each student frequently to communicate his or her understanding of the concept or assignment. Students should be asked to verbalize or write down what they know, thereby providing immediate insight into their thinking and level of understanding. In addition, students should be encouraged to confer about each other’s understanding of the concept being taught and the class work or homework assignments, particularly if the students are not fully proficient in English. 

9.   Check frequently for understanding in a variety of ways. When a student does not understand, analyze why. 

10. Allow students to demonstrate their understanding and abilities in a variety of ways while reinforcing modes of communication that will be used on standardized tests.
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