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INTRODUCTION

Thank you for your interest in implementing a cross-age tutoring program at your school using the Building Better Readers curriculum.  Pairing a younger and an older student to work on reading skills together is an excellent way to help children build confidence and enhance their literacy development.

Research has shown that when a younger and an older child are paired together for tutoring, both children benefit.  The older child has the opportunity to develop and practice literacy skills at the same time he or she is helping a younger child progress.  Cross-age tutoring is an effective and cost-efficient way to address literacy problems and to improve student attitudes.

The following curriculum is designed to be used primarily with elementary age students; for example, a fifth grade student might be trained to tutor a second grade student.  It can also be used for middle school students tutoring elementary age students.  The curriculum includes a Trainer Handbook, a Tutor Handbook, a Buddy (the student being tutored) Handbook, and program evaluation forms.  In addition to the tutor training and buddy orientation curriculum, the Trainer Handbook contains ten optional tutor mini-trainings, ideas for tutor reflection and recognition, sample letters that can be sent to the parents/guardians of students involved in the program, and templates for bookmarks and service certificates.

It is highly recommended that the trainer for the Building Better Readers Cross-Age Tutoring program have a strong literacy background in order to have a sound understanding of the approaches and techniques used in the curriculum.  It is further recommended that both the tutors and the “buddies” who participate in the program be students who are in need of additional literacy support, thus maximizing the potential benefits of the program.

Thank you again for your support of cross-age tutoring, and best wishes for a successful program!

Acknowledgements: Our heartfelt thanks to Deborah Gist, who wrote the original Building Better Readers Tutor Handbook on which this is based; and to Cheryle Ferlita of the Hillsborough County School District’s Elementary Language Arts and Reading Department, for her valuable feedback and support.

HILLSBOROUGH READS

PROGRAM INFORMATION
The mission of Hillsborough Reads, a program of Communities In Schools of the Hillsborough Education Foundation, is to enable all Hillsborough County students to read on grade level by third grade.  The program is part of the community’s response to the America Reads Challenge —the call issued by President Clinton in 1996 asking all Americans to participate in the effort to ensure that all children are reading fluently by the end of third grade.

Research shows that third grade reading achievement is a strong predictor of student dropout rates.  Students reaching third grade with inadequate reading skills have little chance for educational success (Lloyd, 1978; Slavin, Madden, Karweit, Livermon, & Dolan, 1990).  These students typically have lower self-esteem and increased behavioral problems—problems that follow them into their adult lives.  An adult with limited reading ability is more likely to be unemployed, involved in crime, and lacking in civic awareness and participation (Shanahan & Barr, 1995).  Since reading ability has such a profound impact on student and family success, Hillsborough Reads focuses on activities that impact the literacy skills of children and families.

Hillsborough Reads works closely with SERVE (School Enrichment Resource Volunteers in Education) to provide early support for struggling readers.  Community volunteers have been recruited and trained by the program to provide one-on-one tutoring to students in the Hillsborough County School District since 1996.  This Cross-Age Tutoring Program is Hillsborough Reads’ latest endeavor to reach out to even more struggling readers by enlisting the aid of the students themselves.

The Cross-Age Tutoring Program curriculum was developed and written by Jennifer Miller and Susan Anderson of the Hillsborough Reads staff.  It is based on the program’s original Building Better Readers training and handbook.
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SERVE

PROGRAM INFORMATION
SERVE is the official volunteer arm of the Hillsborough County School System.  It is a private, non-profit organization founded in 1969 by a group of concerned citizens who believed that community involvement in schools would be beneficial to the volunteers, schools and students.

SERVE’s mission is to increase student achievement and enhance the educational experience by providing community volunteers that support Hillsborough County educators.

In an effort to ensure that all children are reading fluently by the end of third grade, SERVE and its AmeriCorps Hillsborough Reads members offer Cross-Age Tutor Training to schools throughout Hillsborough County.

SERVE has offered the Cross-Age Tutoring Program to schools throughout Hillsborough County since the 2000—2001 school year.  To date, more than 2500 students have been trained in the Cross-Age Tutoring Program.  The program continues to grow each year as schools around the county learn of its benefits.

Yearly evaluation surveys are distributed to schools trained in the program. The evaluation surveys are distributed to teachers and students to evaluate the program as a whole. The 2003-04 results were positive concerning both the trainings and the implementation of the program.  The following is a portion of the results:

· 100% of the teachers surveyed Strongly Agree or Agree that tutors are prepared with appropriate techniques to help their buddies become better readers.

· 93% of the teachers surveyed Strongly Agree or Agree that tutors have the opportunity to enhance their own literacy development.

· 100% of the teachers surveyed Strongly Agree or Agree that the Cross-Age Tutoring Program at their school site has helped to build a sense of school community.
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CROSS-AGE TUTORING AND

SERVICE LEARNING
Service learning is the formal integration of service and instruction.  It is a method by which youth learn and develop through active participation in thoughtfully organized service experiences.  Service-learning projects meet actual community needs; provide time for youth to think, talk, present and write about service; use skills in “real-life” situations; and develop civic responsibility and caring for others. 

The Building Better Readers Cross-Age Tutoring program is based on service-learning methodology.  It follows the four steps of service learning:

1. Preparation: Students develop the skills and competencies that are needed to be successful and productive reading tutors.

2. Action: Students contribute to and strengthen their school community by tutoring and encouraging younger students to read successfully.

3. Reflection: Students participate in journal reflection and discussions that help them internalize the skills learned through their service as well as appreciate the importance of their work in the community.

4. Recognition: Students are recognized for their service by their reading buddies, teacher(s), and trainer.

GETTING STARTED

The Building Better Readers Cross-Age Tutoring Program is designed to increase student-reading skills and provide meaningful volunteer opportunities for students.  Older students are trained as reading tutors and paired with younger students, called “buddies.”  Tutors and buddies meet at least two times a week for 30 to 40 minutes at a time.  Whole classes can be trained as tutors, or individual students can volunteer or be selected to participate. Three 45-minute tutor-training sessions and a brief buddy orientation session are outlined in this handbook.

Before your tutors and buddies meet together, decide how you want to pair them.  Do you want to assign pairs based on reading ability or gender?  Should tutors pull names from a hat?  These decisions are up to you.  You know your students best!  Tutors should work with the same buddy every session, and all tutoring should be one-on-one.

Where will tutoring take place?  Will tutors and buddies meet in one classroom, divide up into two classrooms, or meet somewhere else?  Will they stay at their desks or find a spot on the floor?  Be sure to tell students where they may go (the media center, the reading nook) and where they may not go.  For whole classes or large groups, it may work well for half of the older class to move to the younger classroom, and half of the younger class to move to the older classroom.  For smaller groups, students might pair up at tables or pull desks together.  Just make sure that each pair has its own space, since students will be reading out loud and discussing together.  The goal is to have each pair interacting comfortably without being distracted by other students who are nearby.

When and how often will tutors and buddies meet?  The more frequent the tutoring sessions take place, the more effective the program will be.  An ideal program is one in which students meet 2 to 3 times a week, and in which tutors are provided time for reflection, feedback, and group discussion following one tutoring session a week.  Sessions should last 30 to 40 minutes, and they should follow the structure outlined in the tutor training.  It is also essential to build in a total of approximately 30 minutes of preparation time during the week so that tutors can plan for their tutoring sessions (either selecting and preparing a read aloud or planning a journal writing topic, and perhaps reviewing their Tutor Handbook).

Content of Tutoring Sessions

Tutoring sessions include three sections, each with a specific focus.  The Building Fluency section provides an opportunity for the buddy to read a book with which he or she has experienced fluency and success. The Building Strategies section allows the buddy to develop and practice reading strategies with support from his or her tutor.  The Building Language section enriches the buddy’s listening and verbal language through read aloud, conversation and journal writing. 

Tutor journal reflection takes place outside of tutoring sessions, preferably immediately following the last session each week.  Journal reflection gives tutors an opportunity to reflect on their role in a service-learning environment, and it provides a context for evaluating and validating their tutoring efforts.

Choosing Appropriate Materials

Appropriate materials are one of the most important keys to the effectiveness of any tutoring session.  Selecting books or materials on the wrong level on a regular basis may hinder student progress. 

Books used for the Building Fluency and Building Strategies sections of tutoring sessions should come from the buddies’ classroom library.  Leveled book sets are most appropriate for these activities.  The classroom teacher is responsible for selecting appropriate books for each buddy. For each tutoring session, the buddy needs to bring: 1) a book on the buddy’s easy level, i.e., a book that the buddy is familiar with and can read independently (this does not need to be a different book every time); and 2) a book on the buddy’s just right, or instructional, level, i.e., a book in which the buddy is able to read roughly nine out of every 10 words, with only one in ten words presenting a challenge.  After the first week or two of tutoring, the tutor and buddy can work together to monitor the level of books chosen for “easy” and “just right” reading, with assistance from the teacher as needed.

Read aloud books for the Building Language section of the tutoring session should come from the tutors’ classroom library or school media center.  Tutors are responsible for selecting read aloud books, with help from their classroom teacher(s) or media specialist if necessary.  These books should be on the buddy’s listening level, i.e., above his or her easy level but not beyond his or her range of understanding.

Journals for the Building Language section of the tutoring session as well as for tutor journal reflection can be created using 3-pronged pocket folders with several sheets of wide-ruled notebook paper inserted.

Materials Needed for Tutoring Sessions

· Books!  A book on the appropriate level for each section of the tutoring session (easy level for building fluency, just right level for building strategies, and listening level for building language)

· Strategy Talk and Conversation Starters bookmarks (located in the “Templates” section of this handbook)

· Journal for every student

· “Getting to Know You” games and Welcome Cards (first session only)

Sample Weekly Schedule 

· TUESDAY:  
15 minutes of preparation time for tutors

30 minute tutoring session including a read aloud

· THURSDAY:  
15 minutes of preparation time for tutors

30 minute tutoring session including journal writing

15 minutes of journal reflection/discussion time for tutors


following the tutoring session

Initial Tutoring Session 

· Tutor and buddy meet each other; buddy gives tutor a Welcome Card.

· 15 minutes: Tutor and buddy participate in a “Getting to Know You” game.

· 10 minutes: Tutor reads a listening level book as a read aloud.

Typical Tutoring Session 

· Tutor and buddy greet each other.

· 5-10 minutes: Buddy reads a familiar, easy level book.  (Building Fluency)

· 10 minutes: Buddy reads a just right level book with support from tutor.  (Building Strategies)

· 10 minutes: Tutor reads a listening level book as a read aloud OR helps buddy with journal writing.  (Building Language)

TUTOR TRAINING -  DAY 1

· Welcome and Introductions

· Building the Relationship

· Overview of a Tutoring Session

· Reflection/Discussion/Q & A 

Training time: approximately 45 minutes

Preparation:

To prepare for today, read through the appropriate sections of the Trainer and Tutor Handbooks and familiarize yourself with the content.

Materials needed:

· Trainer Handbook

· Tutor Handbooks for tutors and trainer

· Chalk/white board or chart paper and markers for listing the four steps of service learning and Sample Interest Questions

· Materials for creating “Getting to Know You” games, including construction paper or index cards, crayons or markers, and small bags or envelopes

· Book for modeling inattentive/attentive listening

· Tutor journals (3-pronged pocket folders with notebook paper)

· Writing utensil for each tutor

Welcome and Introductions

Begin the training with a round of introductions, including yourself.  Welcome tutors to the program!  Pass out Tutor Handbooks and ask each tutor to write his or her name on the cover.  Read the “Congratulations” page aloud.  As you read through the paragraph about service learning, refer to the four steps (preparation, action, reflection, recognition) written on a chalk/white board or chart paper.  

Allow a few minutes for tutors to explore their handbooks, and give a brief overview of what will be covered in the three days of tutor training.
Building the Relationship

Give each tutor the name of his or her buddy.  Explain that one of the best parts of any tutoring experience is the relationship that develops between tutor and buddy. A positive, supportive tutoring relationship will lead to a more enjoyable, and ultimately more productive, tutoring experience.

Refer tutors to the “Building the Relationship” section of their Tutor Handbooks, and read through the first two paragraphs as a group.  

Get to Know Each Other

Explain the “Getting to Know You” game, and have each tutor create one using the following list of Sample Interest Questions: 

· When I have free time, what I like to do best is…
I love…

· If I could be anything I wanted, I would be…

I’m afraid of…

· When I draw or paint, I like to make pictures of…
I like to collect…

· My favorite books and stories are…



I like Saturday because…

Have each tutor write a few questions on strips of paper or index cards and put them in a small bag or envelope.  Tutor and buddy will play the game during the first tutoring session by taking turns drawing a question and answering it.  Model how to play the game with a volunteer tutor.

Remind tutors that, even though getting to know each other is especially important during the first tutoring session, it is an ongoing process as the tutor and buddy work together.

Create a Safe Environment

Read through this section of the Tutor Handbook together.  Encourage tutors to think about how it feels to be afraid of trying something new for fear that they may be embarrassed or ridiculed for making a mistake. Talk about how important it is to make sure their buddies feel comfortable around them and to use positive language rather than put-downs.  Tell them that if buddies think they might get put down or made fun of, they might be scared to read a new book or try to figure out a new word.  Explain how mistakes are useful because they can lead to new solutions (think of the great inventors). Remind tutors that the only people who don’t make mistakes are people who never try anything new.  They can then share these thoughts with their buddies.  

Be a Good Listener

Discuss the importance of attentive listening. Read the “Be a Good Listener” portion of the Tutor Handbook.

Ask for a volunteer from the group and have that student read a book to you. Model inattentive listening and exaggerate.  Move around a lot, only look at the student occasionally, and do something else at the same time.  Use humor to make it fun and to help tutors remember it later! 

Model attentive listening.  Using the same volunteer, look directly at the student with your shoulders turned toward him or her as he or she reads.  Be responsive and interested.  Discuss how good listening – or the lack of it – makes us feel.

Help Your Buddy Feel Successful

Read through this section of the Tutor Handbook as a group.  Talk with tutors about how good it feels to be successful at something, and how they can help their buddies feel successful every time they read together.  Brainstorm as a group different ways to help buddies feel successful during tutoring sessions.  Some ideas you may want to include are:
· Smile!

· Tell them when they’re doing a good job.

· Make sure their books are on the right level and not too hard.

· Have fun talking about the books you read.

· Expect buddies to be successful!

Be a Good Role Model for Reading

Encourage tutors to let their buddies know how much they enjoy reading by showing them a favorite book and sharing the authors or books that they liked best when they were their buddies’ age.

Have FUN!

Remind tutors to be happy and enthusiastic when working with their buddies and to have a good time as they read together.  Tell them that sessions should be lively and fun and shouldn’t feel like a chore.

Overview of a Tutoring Session

Read through this section of the Tutor Handbook. Describe the materials used for tutoring sessions, and outline both the initial tutoring session and a typical tutoring session.  Explain that tutors will be learning about the specific parts of a tutoring session during the second and third days of their training.

Reflection/Discussion/Q & A

Briefly review what was covered in today’s training.  Give tutors an opportunity to ask any questions they may have.  Distribute tutor journals and have each tutor write his or her name on the cover.  Ask tutors to reflect on what they learned today and how they are feeling about becoming tutors.  Have tutors write a brief journal entry about their feelings and expectations; then ask the group to share what they wrote.

Collect Tutor Handbooks and journals or ask tutors to bring them to the next training.  Before adjourning, remind tutors of the time, date and location of Day 2 of their training.

TUTOR TRAINING – DAY 2 

· Building Fluency

· Building Strategies

· Reflection/Discussion/Q & A

Training time: approximately 45 minutes
Preparation:

To prepare for today, read through the appropriate sections of the Trainer and Tutor Handbooks and familiarize yourself with the content.

Materials needed:

· Trainer Handbook

· Tutor Handbooks for tutors and trainer

· Books for fluent/dysfluent reading and strategy talk practice

· Books for picture walk/book preview modeling and practice

· Chalk/white board or chart paper and markers for group activity 

· Strategy Talk bookmark for each tutor and trainer* 

· Tutor journals

· Writing utensil for each tutor

*The “Templates” section of this handbook contains both a Strategy Talk bookmark and a Conversation Starters bookmark.  These bookmarks can be copied separately or made into double-sided bookmarks, with Strategy Talk on one side and Conversation Starters on the other.
Building Fluency

Refer to this section of the Tutor Handbook. 

Model dysfluent reading by stumbling over words and reading in a choppy fashion.  Ask whether or not your reading was fluent.  Then model fluent reading. 

Discuss as a group the differences between the two readings and why it is important to start out a tutoring session with the buddy reading fluently.  Stress how it not only helps the buddy warm up and feel successful, but it also gives him or her the opportunity to read smoothly enough to concentrate on the meaning of the story.

Have tutors pair up and briefly practice both dysfluent and fluent reading.

Then share the following information:
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Building Strategies

Just Right Reading

Read together the first paragraph under “Building Strategies” in the Tutor Handbook.  Discuss what is meant by just right reading level and make sure the tutors understand.

Picture Walk or Book Preview: Teach tutors how to do picture walks with their buddies before reading a new book.  As a group, read through the first paragraph and the list of questions in this section of the Tutor Handbook.  Role-play a picture walk in front of the group and/or have tutors pair up and practice.
If a picture walk is not appropriate (e.g., for chapter books) or as another option for introducing books, teach tutors how to do a book preview.  Read the last paragraph in this section of the Tutor Handbook, and model a book preview for the group.

Strategy Talk: Read through the first paragraph of the “Strategy Talk” section of the Tutor Handbook.  As a group, brainstorm different ways that we figure out new or unknown words when we’re reading, such as looking at pictures, focusing on letters and sounds, or using what we already know to figure something out.

Explain meaning, structure and visual cues:
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Facilitate a group activity using the following story written on a chalk/white board or chart paper.  (Cover up the last sentence until you are ready to work through it.)

I pulled into the driveway, parked the car, and got out.  Then I opened the back ____ on the passenger side of the car.

I picked up the ___ and carried it into the house.
Explain that this activity will help tutors understand how THEY use meaning, structure and visual cues to figure out unknown words:
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Pass out a Strategy Talk bookmark to each tutor.  Read through the prompts on the bookmark, and give examples of when each prompt would be appropriate to use to help their buddies figure out unknown words.

Explain some additional strategy talk techniques:
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Give Encouragement: Explain that it is also important for tutors to reinforce good reading strategies when their buddies try to use them.  Refer to the “Give Encouragement” section of the Tutor Handbook and talk about how it feels when we are encouraged by others.  Brainstorm ways tutors can encourage their buddies, then read through the list of suggested sentences in the Tutor Handbook.  Stress the importance of telling their buddies exactly what they’re doing right rather than simply saying “good job.”
Dos and Don’ts

Read through the “Dos and Don’ts” section of the Tutor Handbook together.

Strategy Talk Practice

Distribute books for a brief strategy talk practice.  These can be the same books that tutors used earlier to practice fluent and dysfluent reading.  Have tutors pair up and practice strategy talk using their Strategy Talk bookmarks, taking turns as the “tutor” and the “buddy.”  As the “buddy” reads through a few pages and pretends to struggle with some of the words, the “tutor” uses questions on the Strategy Talk bookmark to help his or her “buddy” figure them out.
Reflection/Discussion/Q & A

Briefly review what was covered during today’s training.  Give tutors an opportunity to ask any questions they may have. Ask tutors to think of one new thing they learned today and to write a brief journal entry about it.  If desired, ask tutors to share what they wrote.

Collect Tutor Handbooks and journals or ask tutors to bring them to the next training.  Before adjourning, remind tutors of the time, date and location of Day 3 of their training.

TUTOR TRAINING – DAY 3 

· Building Language
· Reflection/Discussion/Q & A
Training time: approximately 45 minutes

Preparation:

To prepare for today, read through the appropriate sections of the Trainer and Tutor Handbooks and familiarize yourself with the content.  Meet with tutors’ teacher(s) and/or media specialist prior to the training to determine how tutors’ selection of read aloud books will be facilitated.

Materials needed:

· Trainer Handbook

· Tutor Handbooks for tutors and trainer

· Chalk/white board or chart paper and markers for Commission on Reading quote, read aloud benefits and tutor comments

· Conversation Starters bookmark for each tutor and trainer*
· Book for read aloud

· Tutor and buddy journals
· Writing utensil for each tutor
*The “Templates” section of this handbook contains both a Strategy Talk bookmark and a Conversation Starters bookmark.  These bookmarks can be copied separately or made into double-sided bookmarks, with Strategy Talk on one side and Conversation Starters on the other.
Building Language

Refer to the Building Language section of the Tutor Handbook.  Explain to the tutors that it is important to help their buddies build language and writing skills through activities such as reading aloud and journal writing.

Read Alouds

Start out by explaining to the tutors that at least one day a week they will read a book to their buddies.  Let them know who will be assisting them with the selection process.  Ask a few tutors to share titles and authors of children’s books that they enjoyed when they were younger.  Talk about what makes a book enjoyable for young children.  Explain that a read aloud should be on a buddy’s listening level; i.e., above the buddy’s easy or just right level but within his or her range of understanding.

Share with tutors that sometimes people underestimate the value of an activity such as reading to a buddy because it is fun and the tutor seems to be “doing all the work.”  Explain that reading aloud can have a powerful impact on a buddy’s reading development.   

In 1985, the Commission on Reading published a report entitled Becoming a Nation of Readers.  This report included the following statement supporting the importance of read alouds:

“Read aloud is the single most important activity to 

ensure future classroom success for the child.”
Share this quote and the following list of benefits of a read aloud with tutors.  List them on a chalk/white board or chart paper.

By reading aloud to our buddies, we can:

· Encourage their love and enthusiasm for reading.

· Allow them to hear stories they may not be able to read for themselves.

· Introduce them to a variety of stories, characters, authors and illustrations.

· Model good oral reading.

· Introduce them to new words and ideas.

Select a book to read aloud to tutors.  Start out by modeling how NOT to read aloud, taking cues from the “Elements of a Good Read Aloud” section of the Tutor Handbook.  Make it humorous!  Stop after a few pages, and ask the group to generate a list of what you did incorrectly.  Begin the book again and read through it entirely, this time using effective read aloud techniques.  When finished, discuss what made the second read aloud a good one, and record the tutors’ comments on chalk/white board or chart paper.  Read through “Elements of a Good Read Aloud” in the Tutor Handbook together.

When selecting a book for a read aloud, be sure that it is of reasonable length and of interest to the group.  Add some group participation if you’d like—it really adds to the read aloud experience!  Here are a few of our favorites, but the choices are endless.

· Borreguita and the Coyote
written by Verna Aardema, illustrated by Petra Mathers

· Chrysanthemum
written and illustrated by Kevin Henkes

· Froggy Gets Dressed  
written by Jonathan London, illustrated by Frank Remkiewicz
· The True Story of the Three Little Pigs
written by Jon Scieszka, illustrated by Lane Smith

Read through the “Preparation” section in the Tutor Handbook, clarifying each point of preparation.

Comprehension: Pass out a Conversation Starters bookmark to each tutor.  Discuss with tutors how important it is to have conversations about books they read with their buddies.  It helps their buddies understand stories better and make connections between their own experiences and what they read.  Point out that talking about stories during and after a read aloud helps buddies learn new words and concepts that are introduced in the story.  Explain that when they ask their buddies questions about the book, they should be open-ended questions rather than yes/no or quiz-like questions.  Refer to the list of phrases at the end of the “Preparation” section in the Tutor Handbook, and read through the phrases on the Conversation Starters bookmark.

Review procedures for locating and checking out books for read alouds.

Journal Writing 

Refer to the “Journal Writing” section of the Tutor Handbook.  Tell the group that once a week they will be helping their buddies with simple journal writing.  Discuss the value of journal writing.  Ask the group why writing in a journal might be a good thing for their buddies to do.  Explain that journal writing is an excellent way to build language.  It encourages thinking and organization of thoughts, and it promotes positive risk-taking when a buddy knows he or she won’t be corrected or graded.  

Give each tutor a journal for his or her buddy.  Tell tutors that their buddies should write their name on the journal and may decorate the cover on the first day they use it.  Let tutors know that a buddy may decide what to write about, with some guidance from his or her tutor, or the tutor may suggest a topic.

Emphasize these points:
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Stress the fact that journal writing does not need to be perfect.  It’s the process that’s most important.

Reflection/Discussion/Q & A

Briefly review what was covered during the three days of tutor training and what tutors will be doing during each tutoring session.  Give tutors an opportunity to ask any questions they may have.  Prompt tutors to write a brief journal entry about how they feel now that they have completed the training; e.g.,“Do you feel prepared?”  “What part of tutoring are you looking forward to the most?,” etc.  Ask the group to share what they wrote.

Before adjourning, remind tutors of the time, date, and location of their first tutoring session and the materials they need to bring with them.

BUDDY ORIENTATION SESSION

· Welcome and Introductions

· What is a Reading Buddy?

· Make a Welcome Card for the Tutors

· Discussion/Q & A 

Training time: approximately 30 minutes
Preparation:

To prepare for today, read through this section of the Trainer Handbook and the Buddy Handbook and familiarize yourself with the content.

Materials needed:

· Trainer Handbook

· Buddy Handbooks for buddies and trainer

Note: Write the name of the buddy’s tutor inside each Buddy Handbook in the appropriate spot.

· Materials to make Welcome Cards for tutors, including construction paper, crayons or markers, and other items for decoration

· Chalk/white board or chart paper and markers to list Welcome Card suggestions

Welcome and Introductions

Welcome the reading buddies, and have them introduce themselves.  Ask each buddy to say a word that describes how he or she is feeling (e.g., excited, curious, scared).

What is a Reading Buddy?

Pass out the Buddy Handbooks and have each buddy write his or her name on the cover.  Ask buddies to share their thoughts and ideas as you talk about what it means to be a good reading buddy:
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Read and briefly discuss the “Keys to being a good buddy” in the Buddy Handbook.

Make a Welcome Card for the Tutors

Explain to the buddies that you would like them to make little cards welcoming their new tutors.  Point out where their tutor’s name can be found in their Buddy Handbook.  Make suggestions for what they might write, e.g., “I’m glad you’re going to be my tutor,” “I’m looking forward to reading with you,” etc.  Have buddies write their tutor’s name on the card and sign their own name.  Suggest that they decorate the card with crayons, markers, and other items provided.  You may wish to collect the cards when they are completed, then distribute them to the buddies just before the first tutoring session when they will give them to their tutors.

Discussion/Q & A

End the session by talking some more about buddies and tutors, and what the first day will be like.  Answer any remaining questions, and leave them feeling excited and enthusiastic about this new adventure!

TUTOR MINI-TRAININGS

Following is a set of ten recommended tutor mini-trainings.  They are meant to serve as follow-up trainings once tutoring sessions are underway.  Some mini-trainings address new topics; others elaborate on topics that were covered during the basic tutor training.  Time needed for each mini-training will typically range from 15-30 minutes.  It is recommended that tutors participate in one mini-training every 1-2 weeks or as the need arises.  Feel free to develop your own mini-trainings as well to meet specific tutor needs.
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1. Building the Relationship:

“About Us” Books

This activity is designed to encourage tutors to continue building positive relationships with their buddies.

Ask the group to brainstorm a list of “favorites” (favorite color, favorite food, favorite sport, etc.). 

Supply tutors with crayons, markers, staplers and pieces of construction paper folded in half to create little homemade books.  Have each tutor make an “About Us” book by writing a sentence about his or her favorite things on every other page (“Darius’ favorite books are about dinosaurs”) and adding simple illustrations.  On the remaining pages, the tutor should begin the same sentences for his or her buddy (“Kevin’s favorite books are about…”), leaving space for the buddy to complete each sentence and illustrate it.  During the next tutoring session, tutors can share and complete the books with their buddies, providing support as needed.  The book can then be a gift for the buddy to keep!  

It may work well to prepare a sample “About Us” book in advance as a model for tutors to follow.

2. Building the Relationship:

Safe Environment Role-Play

This training focuses on the tutoring environment.  Role-play a threatening tutoring environment vs. a positive, safe tutoring environment using the following script and a volunteer; or ask two tutors to rehearse the script and perform the role-play for the group.

Threatening Environment:

BUDDY (reading):  I opened the door and walked into the…(pause)

TUTOR (irritated):  Come on, that’s an easy word.  Just read it.

BUDDY:  Horse?

TUTOR:  HA! HA! HA!  No, it ‘s NOT horse.  I opened the door and walked into the 

horse?  That sounds so stupid!  (to audience) What’s wrong with this kid?

(BUDDY looks devastated.)
Safe Environment:

BUDDY (reading):  I opened the door and walked into the…(pause)

TUTOR (encouraging):  Give it a try!  It’s okay if you make a mistake.

BUDDY:  Horse?

TUTOR:  That word sure looks a lot like the word “horse”.  Good job using the 

beginning letters to help you figure it out!   You said, “I opened the door and walked into the horse.”  Does that make sense?

Discuss the differences in the two role-plays using questions like these:

· How do you think the buddy felt in each situation?
· Which tutor will probably help his or her buddy read better?  Why?
· What else could the tutor do to make the buddy feel comfortable?
3. Choosing Appropriate Materials:

Book Leveling Activity

The following activity is designed to help tutors gain a better understanding of how to choose books that will be at an appropriate level for an individual buddy.

Discuss with tutors the importance of careful book selection.  Choosing books that are on their buddies’ ability and interest levels will help ensure effective tutoring sessions.

Divide tutors into small groups (3 to 5 tutors each).  Give each group a set of five leveled books, chart paper and a marker.  Ask each group to examine the books together and place them in order from the easiest book to the most difficult.  As they do this, have them identify the features of the text that helped them determine the level of difficulty, and make a list of these features on the chart paper.

When all groups are finished (approximately 15 minutes), ask each group to share one feature that they identified; discuss it briefly so that everyone understands, and record it on chart paper or a chalk/white board to make a master list.  Continue going from group to group until all groups have exhausted their lists.  Add any important features that may not have been mentioned to the master list.  Discuss briefly how what they have learned can help them make appropriate book choices for their buddies, and remind them that different levels of reading materials are required for building fluency (easy books), building strategies (just right books), and building language (listening level books).  Tell each group what the correct order of their leveled books should be, but emphasize that the most important part of the activity was identifying the features of the text.  Compliment them on a job well done!

Features include:
Number of words on a page




Size of the text and space between words




Pattern and repetition




Pictures – number, and correlation with text




Length of sentences and book




Word difficulty




Concept difficulty

4. Building Strategies:

Sentence Sample Activity

This group activity is similar to the one included in the “Building Strategies” section on day 2 of the tutor training.  It is meant to provide another opportunity for tutors to see how important the use of strategies is to all of us as readers.  When tutors have a sound understanding of how meaning, structure, and visual cues help us figure out unknown text, they will be more effective at supporting the development of strategies when they read with their buddies.

Begin the activity by writing the following sentence on a chalk/white board or chart paper:

1. My ___ is broken.

Record tutors’ responses to fill in the blank, and discuss how the use of meaning and structure helped them to generate a list of possible words.

Then add the following sentence:

2. I just learned to ski this year.

Record new responses and eliminate those that are no longer appropriate.  Discuss how the additional sentence added background knowledge (meaning) that helped them refine their responses.

3. Add the letter “l” at the beginning of the blank in sentence 1.

(i.e., My l    is broken.)

After the tutors respond with the word “leg,” discuss how the addition of the visual cue helped them figure out the correct word.

Review meaning, structure, and visual cues and their role in helping us to figure out unknown text.  Remind tutors how important it is to encourage their buddies to develop good reading strategies.  Before ending the session, review the prompts on the Strategy Talk bookmark.

5. Building Language:

Read Aloud Genres

This training is intended to broaden tutors’ exposure to the various genres, i.e., classifications or categories, in children’s literature.  Below are some common genres in children’s literature and a brief description of each.  Explain to tutors that it’s important to introduce and expose their buddies to a variety of genres through read alouds.

Spend some time explaining the following types of children’s literature to tutors.  Then divide tutors into small groups of 2 to 3 tutors each.  Have each small group examine 2 or 3 books of different genres and identify the genre for each (approximately 5 minutes).  Then have each small group report back to the others, giving the title and author of each book, what genre it fits into, and a brief definition of that genre.

Ask tutors to share a new genre with their buddies as a read aloud during their next tutoring session.

Poetry
Poetry has many of the qualities of music and often shows us old things in new ways.  Poems can be silly and make us laugh.  They can be beautiful and help us see wonderful images. There are many different types of poetry to explore, including poems that rhyme and poems that don’t rhyme.  

Nonfiction
Nonfiction books are based on information and fact. They can provide information on many subjects that children ask about.  For example, many science books help answer questions about weather and animals.  Social studies books offer a window into different peoples and cultures.  The information emerges visually from photographs, illustrations, and charts as well as from the text.

Biography

Biographies are nonfiction books based on a person’s life.  There are many outstanding biographies published for children.  A lot can be learned about life, human nature, and the world by reading well-written biographies.

Fiction

Fiction is a type of written work that tells a story about characters and events that are not real.  These stories are created in the imagination of the author. Some fiction stories are based on the author’s experiences, but the story has been changed or embellished from the actual event.  Fiction provides enjoyment and stimulates the imagination. 

Realistic Fiction

A fiction story is considered to be realistic fiction if it contains events and characters that could actually exist.  Realistic fiction helps us to learn about and make sense of our everyday world. The characters in realistic fiction face situations and make decisions that we can learn from.

Historical Fiction

A fiction story is considered to be historical fiction if it is realistic and is set back in history.  Often, these stories take place during significant historical periods such as World War II or the Civil Rights Movement.

Concept Book

Concept books teach children about important building blocks for learning such as reciting the alphabet, counting numbers, telling time, or recognizing colors.  As children learn concepts, they begin to develop their ability to organize their thoughts more effectively.

Folktale

Folktales are stories from the past that have been handed down from generation to generation.  They may be about common people, supernatural beings, or royalty.  All folktales have a point to make about human nature and society.  Folktales are told all around the world and reflect the cultures they come from.  Reading folktales from different cultures helps us to see connections we have to different people.

6. Building Language:

Read Aloud Practice

Review “Elements of a Good Read Aloud” and “Preparation” in the Tutor Handbook.  Discuss each point carefully as you go.

Have each tutor select a read aloud and spend 10 to 15 minutes becoming familiar with it and practicing to read it.  Then have the tutor’s pair up, and have each tutor take a turn reading aloud to the other.  After each reading, the pair should discuss what went well and what could be changed to make it an even more effective read aloud.

Circulate from pair to pair as tutors are reading and discussing to give pointers and answer questions.

End the session by leading a discussion about the importance of reading aloud and its many benefits for building language.
7. Building Language:

Comprehension Activity

The purpose of this training is to help tutors focus on the importance of reading comprehension.  Tutors will need to bring their Conversation Starters bookmarks. 

Ask tutors how they can tell whether or not their buddies understand what’s happening in stories they read or listen to.  Explain that the following activity will help them take a good look at the kinds of questions that will help buddies to really think about the meaning of a story.  Pass out copies of “Sora’s Sonder Heeb” (on the next page) and allow a few minutes for tutors to read through the story individually or in pairs.  Ask for a volunteer to read the story out loud.
Say to tutors,  “Let’s see if you all understood what was happening in this story.”

Ask the following questions, allowing tutors to search the story and call out answers:

· Who are the characters in the story?   (answer: Sora, Dowpy)

· Where did Sora crom?   (answer: into the mulchit)

· How did her dowpy grum?   (answer: felpitly)

· Where was Sora’s boke?   (answer: near the fip)

Then say something like, “Wow!  You all must have really understood this story well!  Now I have two more questions for you.”  

· What will Sora do next?  (pause, then try the next question)

· What would you have done if you were Sora?  (pause)

 Say, “Those last two questions were harder for you to answer.  Why?  (Solicit responses.)  To answer the first questions, you don’t even have to understand the story.  You can just look at the words and figure them out.  But for the last two questions, you have to understand what is happening to be able to answer them.” 

Refer tutors to their Conversation Starters bookmarks.  Note how the questions on the bookmark can help buddies think about what’s happening in a story. Remind them not to quiz their buddies with yes/no or short answer questions, but to ask open-ended questions that lead to conversations about the book and increased comprehension.

Sora’s Sonder Heeb

Sora ran clom zoppit.  In her frig she mammered a wep of fleek.  Cromming into the mulchit, she teeped to her dowpy.

“Dowpy!  Dowpy!  I volled it!  I’m bik the jonger kleg!”

Sora belped her dowpy the fleek with her boke near the fip.  Her dowpy grummed felpitly and then hib Sora a sonder big blap.  What a sonder heeb!










S. Hazen, 1999

8. Building Language:

Journal Writing Ideas

Ask tutors how journal writing time with their buddies has been going.  As a group, brainstorm a list of journal writing ideas on a chalk/white board or chart paper.  Ask tutors to share interesting topics that their buddies have written about as well as new ideas.  Several suggestions are listed below.

· Have your buddy draw a quick picture (limit to 5 minutes or so) and then write about what’s happening in the picture.

· Make a list of rhyming words, and then write a poem together using words from the list.

· Help your buddy write a new ending to a story you read together.

· Write down 2-3 sample interest questions (from your Tutor Handbook, or make up your own) and have your buddy write his or her response.

· Help your buddy create a simple “comic strip” based on a favorite story or event.  Your buddy can draw a quick picture for each panel (limit to 3 or 4) and then write some dialogue in “bubbles” for the characters.

Ask tutors to try a new journal-writing topic with their buddies this week.

9. Building Language:

Readers Theatre

Readers theatre is a wonderful way to generate enthusiasm for reading and to help build language skills.  It encourages discussion and analysis of literature and helps the performers to develop fluency through repeated readings.  This activity is suggested as a way for tutors to explore the dramatization of literature, work on team building and confidence, and create a special performance for their buddies. 

Talk with the tutors about the development of language, and explain how readers theatre is an excellent way to build language and read aloud skills.

Select a short script or play; adapt a story or poem by creating parts, dialogue, and narration; or have tutors write a simple script themselves.  There are a number of books available on readers theatre that contain good script ideas.

Have tutors choose parts and practice the piece two or three times.  Simple props or costumes may be used but are not required.  Emphasize that the focus of readers theatre is on oral expression rather than movement.  It doesn’t require memorization or lots of practice time.

Perform the piece for the buddies as part of a special tutoring session.

10. Service Learning:

Peer Presentation

(This mini-training may take several sessions to complete.)

Ask tutors to look through their Tutor Handbooks for a topic they would like to present to another class (e.g., how to use strategy talk with younger kids, how to perform a good read aloud).  

Create a list of possible topics, and then have the group vote on a favorite.  When the choice has been made, create a presentation outline together.  

Divide tutors into groups of 3-5, and provide time for each group to prepare and practice the presentation.  (The groups could all present on the same topic, or each group could choose its own topic.)

Schedule presentation times with classroom teachers, and watch your tutors shine!

Sample Presentation Outline:

Tutor 1:  What is cross-age tutoring?

Tutor 2:  Elements of a good read aloud

Tutor 3:  Performs a read aloud

Tutor 4:  Discussion, questions & answers

TUTOR REFLECTION

Reflection is a key component of any service-learning project.  Providing time for tutors to reflect on their experiences through journal writing and discussion offers them the opportunity to express their feelings and to explore the challenges and rewards of tutoring.  It is strongly recommended that tutor journal reflection become a regular part of every cross-age tutoring project by including it at least once a week.  Following is a list of sample prompts for individual journal reflection as well as some ideas for group reflection.  Tutor journal writing should help to develop creativity and critical thinking; entries should not be corrected for grammar or spelling.  Encourage tutors to share their journal entries with each other.

Journal Topics for Individual Reflection

1. What do you like best about tutoring sessions?

2. What was it like when you were in your buddy’s grade?  How did you feel about people who were the age you are now?  

3. What service are you providing to your buddy?  How does this make you feel?

4. What do you do especially well as a tutor?  What could you improve on?

5. How do you think being tutored makes your buddy feel?

6. What qualities does it take to be a successful tutor?

7. What did you do this week as a tutor that made you proud?  Why?

8. Pretend to be your buddy in the last tutoring session.  Write about what was good and what was difficult about the session.

9. Do you think you are a good reader?  Why or why not?

10. What is something you have learned from being a tutor?

11. What do you think is easy for your buddy?  What do you think is hard for your buddy?  Why?

12. Describe a problem your buddy is having.  Why do you think your buddy is having this problem?  What can you do to try to solve this problem?  

13. What skills are you using when you tutor?

14. What happened today during tutoring?  What was good about today?  What was hard about today?

15. Do you like tutoring?  Why or why not?

16. Think about a favorite teacher who read aloud to you in class.  What do you remember about how he or she read aloud? 

17. Describe a time when tutoring went really well.  What things do you think made it go so well?  What did you do that made it a successful session?

18. Look back to your very first journal entry.  How have things changed now that you have been tutoring for a while?

Group Reflection Ideas

1. Say to tutors,  “You have gained experience and knowledge about tutoring and how to be a good tutor.  There may be tutors next year, too.  I would like you to use your experience and knowledge to help next year’s tutors get off to a good start.”

Ask tutors, “What advice would you give someone who is going to be a tutor?  What would you have wanted someone to have told you before you started?”

Record a brainstorm list as the tutors share their ideas.

Have each tutor use this information and anything else he or she thinks of to write a letter to a future tutor.  Letters might include what it takes to be a good tutor, things tutors have learned, what they liked or didn’t like about tutoring, and any other advice they have to offer.

2. Choose a reflection topic (such as one from the previous two pages) and write it on a chalk/white board or chart paper.  Have a large sheet of paper and markers available.

Say to tutors, “Think about a response to this topic for 5 minutes.  Once you have collected your thoughts individually, write whatever you would like to share on this large sheet of paper.  Express your thoughts any way you want – write sentences, words, or even draw pictures that you can explain.  Make sure it is clear so that others can understand what you have contributed.”

When tutors are finished, have them share their contributions with the group.

TUTOR RECOGNITION

Recognition is the final step of service learning.  Following is a list of possible ways tutors can be recognized.  A sample service award is located in the “Templates” section of this handbook.  Special recognition is an excellent way to help tutors feel good about their efforts and know that they are truly valued and appreciated.

· An article in the school or local newspaper

· Bulletin board displays

· Service awards or certificates (possibly awarded during a school ceremony)

· A party in honor of tutors

· Thank-you cards or pictures made by buddies

· A simply-framed photograph of tutor and buddy working together

SAMPLE LETTER TO A PARENT/GUARDIAN OF A STUDENT TUTOR
Dear Parent/Guardian:

Your child has been chosen to take part in an exciting reading program at school.  It is called a “cross-age tutoring program,” and it pairs an older student with a younger student to work together on reading skills two or three times a week during the school day.

Your child will be tutoring a student from a _______ grade class.  All student tutors will participate in a series a three training sessions to prepare them to be effective tutors.  They will receive ongoing support and training throughout the tutoring program, and they will meet regularly with the program trainer to talk about their tutoring experiences.

One of the benefits of cross-age tutoring is the fact that both the tutor and the student being tutored have the opportunity to strengthen reading skills and to build self-confidence.  Your child will be developing academically while offering valuable assistance to a younger student.  The student your child tutors will be called his or her “reading buddy.”

If you have any questions about your child’s participation in the cross-age tutoring program, please contact ____________________ at ____________________.

Sincerely,

SAMPLE LETTER TO A PARENT/GUARDIAN OF A READING BUDDY
Dear Parent/Guardian:

Your child has been chosen to take part in an exciting reading program at school.  It is called a “cross-age tutoring program,” and it pairs an older student with a younger student to work together on reading skills two or three times a week during the school day.

Your child will be tutored by a student from a ________ grade class.  All student tutors will be trained to be effective tutors and will receive ongoing support from the program trainer.  Your child will be called a “reading buddy.”

One of the benefits of cross-age tutoring is that both the tutors and the “buddies” have an opportunity to strengthen reading skills and build self-confidence.  While your child is receiving valuable assistance, the older student is given a chance to develop academically as well.

If you have any questions about your child’s participation in the cross-age tutoring program, please contact ____________________ at ____________________.

Sincerely,

TEMPLATES
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To start each tutoring session, your buddy will read you an easy level book brought from his or her classroom.  An easy book helps your buddy to warm up and be ready for the more challenging reading that comes later.  Your buddy should be successful reading it independently so that he or she has the opportunity to experience fluent reading.





The book should also be one that your buddy is familiar with and enjoys reading over and over again.  Encourage your buddy to bring the same book to several tutoring sessions, so he or she gets lots of practice reading it.





Encourage your buddy to read with expression and appropriate phrasing. (Explain these terms if necessary.)





If your buddy occasionally doesn’t know a word, you can just tell it to him or her, because we want buddies to read these books fluently and easily.





If your buddy is struggling with a book that is too hard, just read along to provide support, and ask your buddy’s teacher to select an easier book next time.














We use meaning when we think about what is happening in the story, what makes sense and what the pictures in the book tell us.





We use structure when we listen to how the language sounds and decide if it sounds right based on our language’s grammar.





We use visual cues when we check to see that what we say matches up with the letters and words on the page.








Let’s read these first two sentences out loud together.  (Read up to the word “back,” allow tutors to fill in the word “door,” then finish the sentence.) 


 


How did you all know that the missing word was “door” without even seeing one letter? You used meaning to figure it out.  You knew what would make sense.  (Write in the word “door.”)





Let’s continue. (Read up to the next blank, wait for suggestions, then finish the sentence.)  





Lots of different words could fit this time.  Let’s make a list of words that could work. (Record a short list and read through the sentence, plugging in each suggested word one at a time. Eliminate any words that don’t work, such as plurals, and talk about why.)  





All these words make sense, don’t they!  You used meaning again.  These words are also all nouns, because you know how our language works.  So far you’ve used meaning and structure to help you figure out what this word might be.  (You may also want to point out the size of the blank, a visual cue, if no tutors mention it.)


 


Now you need a visual cue.  (Write in the first letter –“ b.”)  What words can we cross off or add to this list now that we know the first letter sound?  (Cross off, add.)   It looks like you need one more visual cue.  (Write in the last letter – “x.”)  





The word is “box.”  (Fill in the “o.”)  Nice job!  Now we’ve seen how good readers automatically use meaning, structure, and visual cues to figure out words.  We want to help our buddies learn how to do this, too.








When your buddy gets stuck on a word, the first thing to say is NOTHING. Give your buddy a chance to work on the word by him or herself for a few seconds.  Then ask a question that will help your buddy think about what would look right, sound right, or make sense. 





You never need to use the word “no” or say anything negative.  Just use good strategy talk prompts that will help your buddy think.  If you’ve asked a question or two, and your buddy still can’t figure out the word, just tell him or her the word.  Usually about five seconds is enough time to wait. We don’t want our buddies to get frustrated.  Remember that it’s okay for buddies to make mistakes – that’s how we learn!  Your job is to help your buddy learn new ways to think about words and figure them out.





Buddies can write about lots of different topics: their favorite part of a story you read together, something a story made them think about, how they are feeling, or they could write their own short story.  You could also write a poem or a tongue twister together.  





Buddies can write words, sentences, or, if they’re able, they can even write a whole paragraph.  If your buddy needs your help with spelling and punctuation, that’s okay.  You can even help write the words. 





Don’t worry if your buddy makes mistakes.  This journal writing is for practice and for helping your buddy learn how to organize and write down thoughts and ideas.  Make it fun!  When your buddy is finished writing, have him or her read it out loud to you and give lots of positive support and feedback.











Congratulations!  You have been chosen by your teacher to take part in a special reading program.  You will be working with an older student who will read with you two or three times a week.  This student has gone through a special training to become a tutor, and he or she will help you become a terrific reader!





When you get together with your tutor, you are going to be called a READING BUDDY.  To make sure that you and your tutor have a good experience working together, it is important to know what it means to be a good buddy.





Reading buddies:





Make an effort to get to know their tutors.


Remember that it’s okay to make mistakes because that’s how we learn.


Listen to their tutors, show respect, and pay attention to what they are asked to do during the tutoring session.


Believe that they are successful readers and try their best.


Have fun with their tutors!





Reading with a tutor is a great opportunity to improve your reading skills and have fun doing it.  In addition to reading yourself, you will have the chance to hear lots of great stories and talk about why you like them.  You will also get to write about stories you like and things that are important to you.
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Why do you think…?











If you were ______, what would you have done?











What was your favorite part of the story?  Why?











Show me the part where…
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What would make sense?





What would look right?





What would sound right?





Does that match the letters?





Does the picture help?





Skip it, then try again.
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This award is presented to











For your hard work and commitment as a reading tutor.


Thank you for making a difference!











________________________________________________              ____________________________________


  Signature                                                   Date                                 School
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